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ABSTRACT 
Syaefarully Widiriyani. 143221059. The Shadow Teachers’ Role of English 
Teaching Learning Process in Inclusive School at SMPN 12 Surakarta in 
Academic Year 2017/2018. Thesis, Surakarta: English Education Department, 
Islamic Education and Teacher Training Faculty, The State Islamic of Institute 
of Surakarta. 2018. 
Advisor : Irwan Rohardiyanto, M.Hum 
Key words  : Shadow teacher, Inclusive school. 
This thesis is intedeed to describe shadow teacher’s role at SMPN 12 Surakarta 
especially in English teaching learning process and mention the role that has 
not been done by the shadow teacher. Shadow teacher is a person who will help 
accompanying the students with special needs during teaching learning process. 
This research is descriptive study with qualitative approach. The subject of this 
research are shadow teachers at SMPN 12 Surakarta. To collecting data using 
interview. The researcher using triangulation of technique and triangulation of 
theory for trustworthiness of data. Data analysis using data reduction, data 
display, and conclusion drawing.  
The results of this study concluded shadow teacher at SMPN 12 Surakarta has a 
role or duty namely: (1) Accompanying the children during the learning 
process, (2) assess identification, (3) provide individual guidance for children, 
(4) help when there is a test/exam, (5) conducting a meeting with the school 
and parents, (6) develop IEP.  
The roles of shadow teacher at SMPN 12 Surakarta has been partially 
accomplished and some roles that has not been done. For the role that has not 
been are: (1) Provide assistance (sharing experience) to classroom 
teachers/subject teachers, (2) design / planning curriculum. While the role has 
not been implemented is expected to be implemented for the future, so that the 
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learning process in inclusion school can be better especially for students with 
special needs to be able to serve well.    
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CHAPTER I 
INTRODUCTION 
 
A. Background of Study 
The truth of education is humanizing humans, developing the basic 
potential of learners to be courageous and able to face the problems faced 
without feeling depressed (Mudjito, et al, 2012). Inclusive education is an 
educational system that is becoming an interesting issue in the world of 
national educational, this is because inclusive education gives attention to 
students with special needs to get education in public schools (Choiri and 
Yusuf, 2009).  
In its implementation, inclusive education aims to provide the widest 
possible opportunity and realize an education that values diversity, and is 
not discriminatory to students with physical, emotional, mental and social 
abnormalities, or students who have a special talent to obtain a quality 
education accordingly their ability. Inclusive education also gives attention 
on special requirements of students to get education in general schools or 
regulars as specific classes of special education part-time, special 
education fulltime or outstanding school (Choiri and Yusuf, 2009). 
Inclusive education is a concept of education that accepting children with 
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special needs to obtain the same educational rights. Through inclusive 
school also the students with special needs also can more be confident in 
their social life because in school they always make a contact with the 
normal students. 
Even in education means the students disability inclusion physical in 
regular school class, or not the inclusion of children with special needs just 
entering into the normal as much class may, but only inclusion are system 
implemented when all citizens school of understanding and adopt him 
(Choiri and Yusuf, 2009: 68). 
The implementation of inclusive education requires the school to 
make adjusment both in terms of curriculum of educational, infrastructure, 
facilities, and learning systems that customized with the individual needs 
of learners (Directorate of PSLB, 2004). In schools with educational 
settings inclusive educators include subject teachers and shadow teachers 
(Haenudin, 2014). Fuchs, Fuchs, & Stecker, 2010 in Friend M and 
Bursuck D.W book’s stated that Shadow teacher is a professional that is 
really important for inclusive school in a teaching learning process of 
students with disabilities. 
SMPN 12 Surakarta was appointed by the Dinas Pendidikan 
Pemuda dan Olahraga (Disdikpora) / Department of Education and Sport 
Surakarta as a school of inclusion organizers with the number of 
determination 897.2 / 182.A / SMP / 2010. SMPN 12 Surakarta has been 
receiving special needs students since the academic year 2010, SMPN 12 
is also a reference school for students with special needs who want to 
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attend public school. Surakarta has several inclusive schools they are, 
SMPN 20 Surakarta, SMPN 22 Surakarta, SMPN 23 Surakarta, SMP Al-
Islam 1 Surakarta, SMP Diponegoro Surakarta, SMP Modern Islamic 
School (MIS) Surakarta, SMP Kanisius 1 Surakarta, and SMP Lazuardi 
Kamila Surakarta. 
For the academic year 2017/2018 there are 17 students with special 
needs, and 2 shadow teachers. 17 students with special needs consist of 4 
retardid students, 2 slow learner students, 5 slow students / learning 
difficulties, 1 student with internal diseases, 1 student of dyslexia and 
dysgraphia, 2 students of ADHD, 1(F) handicaped and retardid, 1 autism 
student. Each student with special needs in SMPN 12 Surakarta gets 
different assistance in accordance with the shortage of students. For slow 
learner students usually only get supervision is not accompanied in full, 
but for students with autism or students with disabilities or students who 
felt required full guidance then the students will get full attention and 
guidance. To be able to do mentoring then shadow teacher do the previous 
assessment so as not wrong in providing treatment and guidance.  
In learning English students with special needs will be assisted in 
understanding the material and if there is a slide show in English then 
shadow teacher will help the students to understand the contents of the 
slide. In addition, the shadow teachers at SMPN 12 Surakarta not only 
have a role in helping students with special needs in teaching and learning 
process in the classroom, but also help students when the test like reading 
the problem and make the sentence more simple to be able to be 
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understood by the students. Shadow teacher also assist students with 
special needs in following extracurricular, usually students with special 
needs at SMPN 12 Surakarta follow extracurricular music, such as vocals 
and playing musical instruments.  
Based on the researcher's pre-observation conducted at SMPN 12 
Surakarta, the researcher observed the roles of shadow teachers at SMPN 
12 Surakarta is to help and guiding the students with special needs in their 
learning process. They do an assessment to help them identification what 
which is the shortcomings of students with special needs and what are the 
appropriate forms of facilitation for students with special needs.  
The role of shadow teacher in teaching learning process at SMPN 
12 Surakarta, especially in learning English is to guide and help students 
with special needs to understand the material. For students who need 
special assistance shadow teacher will explain it again to the student with a 
language that is more simple and more interesting for easy to understand 
by students. Because the shadow teacher itself has limitations in exploring 
the material in the classroom, materials and learning is fully held by the 
subject teacher so that shadow the teacher can not contribute to the 
preparation of the material. Thus the shadow teachers only help students in 
understanding the material or simplifying it in their own way when 
accompanying students.  
In this study, researcher want to know what role shadow teacher at 
SMPN 12 Surakarta especially in English learning and what role that has 
not been done. Therefore, the researcher is interested in conducting the 
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research entitled "The Shadow Teachers' Role of English Teaching 
Learning Process in SMPN 12 Surakarta in Academic Year 2017/2018". 
The researcher expects this research can be used as references and the 
information what the roles of shadow teacher especially at SMPN 12 
Surakarta. 
 
B. Problem Identification 
Based on the background of study above, some problems which can be 
identified are: 
1. There are the shadow teachers’ role at SMPN 12 Surakarta that the 
researcher will identification 
2. There are some roles that the shadow teacher has not been done. 
 
C. Limitation of Study 
In this research, the researcher concerns on the roles of shadow 
teachers in SMPN 12 Surakarta and the roles has not been SMPN 12 
Surakarta in academic year 2017/2018.  
 
D. Problem Statements 
1. What are the roles of shadow teachers in SMPN 12 Surakarta? 
2. What are the roles has not been donein SMPN 12 Surakarta? 
 
E. Objectives of Study 
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Based on the problem statements above, the objectives of the 
researcher are to: 
1. Describe the roles of shadow teachers in SMPN 12 Surakarta has been 
done. 
2. To mention what the role of shadow teachers in SMPN 12 Surakarta 
has not been done. 
 
F. Benefits of Study 
The researcher expects that this research can give benefits, both 
theoretical and practical: 
1. Theoretical Benefit 
a. The result of this research can be used as reference for those who 
want to conduct research about the roles of shadow teacher. 
b. The result of this research can give the describing of the roles of 
shadow teacher. 
2. Practical Benefit 
From this research, it is expected that the results of the research can 
give contribution to the improvement of shadow teachers’ roles. The 
result of this research can be useful for shadow teachers, school, 
classroom teacher, other researcher, and other readers.   
a. For shadow teachers, can be an evaluation in providing services for 
the student with special needs in inclusive school. 
b. For school, can give the maximum and increasing services to the 
all students especially to the student with special needs.  
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c. For classroom teacher, can be used as an evaluation material, 
guidance, and reference in the implementation of learning 
especially English lesson for the student with special needs in 
regular class.   
d. For other researcher, this research can be used as a source to 
conduct a similar study or to continue researching this study. 
e. For other readers, hopefully this research can help them to know 
more about shadow teacher and the roles of shadow teacher.  
 
G. Definition of Key Terms 
To avoid missunderstanding, the researcher would like to give some 
definition of the following terms: 
1. Shadow teacher is a professional that is really important for inclusive 
school in a teaching learning process of students with disabilities 
(Fuchs, Fuchs, & Stecker, 2010). 
2. The definition of inclusive educational is educational system that 
provides opportunities for all learners who have abnormalities and 
have the potential of special intelligence and/or talent to follow 
education or learning in the educational environment together with 
learners in general (Permendiknas number 70 was legalized on 2009). 
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CHAPTER II 
THEORETICAL DESCRIPTION 
 
A. Theoretical Description 
1. Concept of Shadow Teacher 
a. The Definition of Shadow Teacher  
The quality of Inclusive education influenced many aspects 
such as curriculum, the quality of the teacher, management, and the 
teaching-learning process. The teacher is one of the important aspects 
that can influence the quality of inclusive education. School of 
inclusive education organized must get the support from the teacher 
who has a special competence to teach and help the students in the 
teaching-learning process (SCERT, 2010: 19). 
The teacher must have an ability to consider the variety in 
class because in inclusive education there is a regular student and 
students with special needs who learning together and have an 
interaction in the class. The teacher who is the most decisive elements 
in the classroom plays a significant role to make the process of 
inclusive a reality. It is his/her personal philosophy that creates the 
climate in the classroom. The teachers are the constant source of 
inspiration for children to achieve success. It is the teacher whose 
responsibility is to create a learning-friendly environment that 
stimulates and motivate the children to use their potentialities to 
maximum (SCERT, et al). 
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Fuchs, Fuchs, & Stecker, 2010 in Friend M and Bursuck D.W 
stated that Inclusive educational there is not only a regular or 
classroom teacher who will teach the students and explain the material 
but there is also a teacher who will help and guidance the students 
with special need who learn in inclusive school. This teacher called 
shadow teacher. Shadow teacher is a professional that really important 
for inclusive school in a teaching-learning process for students with 
disabilities. They have a responsibility to manage and organize service 
that the students accept.  
Based on Permendiknas number 70 was legalized in 2009 was 
declared that more is provided by one shadow teacher, who will 
accompany students with special needs follow the learning process in 
inclusive school with the other students. It has a purpose to help the 
students with special needs follow the learning process with regular 
students in inclusive class. Shadow teacher responsible for managing 
and manage the services that receive by the students include the 
preparation and realization of the individualized education program.  
However, teachers need to reflect on what happens inside the 
classroom, teaching is generally a group activity, while learning is 
more individual activity and not all students learn at the same pace or 
in the same way. Teachers need to consider this. SCERT, et al stated 
that in addition to the above the general teachers shall be sensitized 
with regard to the following basic principles needed for facilitating the 
inclusive education: 
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1) Every student has an inherent right to education on the basis of 
equality of opportunity. 
2) No student is excluded from or discriminated within education 
on grounds of race, color, sex, language, religion, political or 
another opinion, national, ethnic or social origin, disability, 
birth, poverty or another status. 
3) All students can learn and benefit from education. 
4) Schools adapt to the needs of students, rather than students 
adapting to the needs of the school. 
5) The student views are listened to and taken seriously. 
6) Individual differences between students are a source of richness 
and diversity and not a problem. 
7) The diversity of needs and pace of development of students are 
addressed through a wide and flexible range of responses. 
To become a shadow teacher must have qualification first 
because they must be able to provide assistance to students with 
special needs in order to be able to follow the learning well. Choiri 
and Yusuf (2009) stated that a shadow teacher is a teacher has the 
competence and qualifications of special education according to the 
demands of the profession. Because of shadow teacher in charge of 
providing special education services and or interventions in 
accordance with the needs of students with special needs. 
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b. The Performance of Shadow Teacher 
As the shadow teacher must have a competency in increase the 
performance. Shadow teacher must have a pedagogic, personality, 
social, and basic competencies that needed to educate, direct, 
guidance, and help the students with special needs in inclusive school. 
To increase the performances of the shadow teacher it is not enough 
about how much the competencies that shadow teacher mastered, but 
also the teacher motivation. The teacher motivation can influence the 
performance of shadow teacher. Motivation is the power to mover and 
drives, the impulse can come from the teacher (inside) or come from 
the outside of teacher-self (external) (Mudjito, and friends, 2012: 31).  
Gibson, Ivansevic, and Donelly (1992) in Mudjito, and friends 
book’s “Pendidikan Inklusif” (2012) stated that performance is the 
same with the work achievement that is the result that desirable from a 
job. It means that the work achievement is determined from the people 
interaction toward the ability in working. This clearly requires an 
adequate knowledge of the work program as a whole. So, it means the 
shadow teacher must have the ability in working, have an ability it 
means has competencies. If the shadow teacher has the competencies 
the performance of the teacher and the school will increase. In 
inclusive school as the shadow teacher the performance to help the 
students with special needs. Because in inclusive school the students 
with special needs need help from someone else, and shadow teacher 
has a responsibility to help them. If the shadow teacher can increase 
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the teaching performance not impossible the situation of the classroom 
will be more comfortable for all students.  
Karten (2005: 1) in Mudjito and friends book’s “Pendidikan 
Inklusif” (2012:  37) stated that inclusive teacher must have the ability 
about learning in inclusive education related to curriculum, teaching 
learning interaction, and assessment. In inclusive school there is not 
only regular or normal students who learn in there but also the 
students with special needs, so as the shadow teacher must have a 
competencies about how to design the curriculum to make it suit with 
all students, the teaching method, and must can collaboration with 
classroom teacher to make the teaching learning process can accept by 
all students. 
Noto Atmojo, and Sukijo, (1992) in Mudjito and friends 
book’s “Pendidikan Inklusif” (2012) stated that a person’s 
performance is influenced by several factors, such as ability, capacity, 
held, incentive, environment, and validity. Then the performance 
measures according to Terence (1989) in Mudjito and friends book’s 
are: 
1) Quality of work 
The quality of work can show the performance, the quality of the 
result can show is the worker do it properly and serious or not.  
2) Promptness 
Timely completion of work. When the worker is on duty and he 
can finish it on time it means that the worker is in their best 
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performance, and from the promptness, we can show the 
performance of the worker (in this context is shadow teacher). So, 
when the shadow teacher has a task to design the curriculum they 
can finish it on time it means he/she has a good performance.  
3) Initiative  
Initiative really needs for a worker because the initiative is 
important to solve some problem in their job, and initiative can be 
an idea to increase their job. If they have the initiative it can 
increase their performance in their job. In this context the teacher 
must have an initiative to solve some problems in schools or 
teaching learning process. If the shadow teacher wants to increase 
the performance, shadow teacher must has initiative to solve the 
students especially the students with special need’s problems. So, 
if the shadow teacher has many initiatives it can help the shadow 
teacher to increase their performance in school and in classroom. 
4) Capability  
It really needed for the worker, because if they have a capability it 
can increase their confidence and their performance in their job. 
Capability in their ability and their knowledge of their job can rise 
their status and also they will is seen as good and competence in 
their workplace. Similarity with the shadow teacher if they have 
the capability then they can also provide service to the students 
much better. So, the students with special needs in the school can 
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get a good service, they will more develop than before, and their 
problem can be solved.  
 
5) Communication 
As the worker must have a good communicate, and then the 
shadow teacher must can communicate with all staff in inclusive 
school, the headmaster, the classroom teacher, and student’s 
parents. If the shadow teacher could communication well, they 
can easy to collaborate with the classroom teacher to increase the 
services to the students and also can communicate well with the 
students especially with the students with special needs. When the 
shadow teacher can communicate well it can increase their 
performance also.  
 
c. The Role of Shadow Teacher  
The teacher has a task and responsibility to educate, teaching, 
guidance, appreciate, and evaluate the students. In inclusive 
education the teacher including classroom teacher, subject teacher, 
and shadow teacher. For the shadow teacher has a role to handle and 
help the students with special needs in regular classroom. The 
students can’t learn by themselves they need help and guidance to 
follow the learning process. Shadow teacher also support the regular 
teacher to give a service for the students with special needs. They 
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also have an assignment in inclusive school, Choiri and Yusuf (2009: 
93) stated that the main assignments of shadow teacher are: 
1) Develop an assessment educational instrument with the 
classroom teacher and subject teacher. 
2) Build a coordination system between teachers, school, and 
student’s parents.  
3) Accompany the students with special needs in teaching learning 
process with classroom teacher/subject teacher. 
4) Provide special service assistance to students with special needs 
who have an obstacle to follow the learning process in the 
regular classrooms, such as remedial or enrichment. 
5) Provide ongoing guidance and make special note for students 
with special needs during the learning process that can be 
understand if there was a change of teacher. 
6) Provide help (share an experience) with regular teacher, so they 
can give a special service to students with special needs.  
Based on the main assignment of the shadow teachers above, 
the shadow teachers assignment not only aid the students with 
special needs but also must be able to work together with classroom 
teachers or subject teachers in terms to develop an assess of 
educational instruments. Shadow teachers also must build a 
coordination with school and the parents of students with special 
needs to know the progress of the students with special needs in 
classroom during the teaching learning process. When there is the 
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other shadow teacher or new shadow teachers, the previous shadow 
teacher must tell about the things related to the student with special 
needs such as what is his lack or what the students like to know the 
right help for the student. 
Shadow teacher at this current condition in the inclusive 
school in administrative personnel status is possible for example the 
shadow teacher who has been appointed by the organizer of 
educational unit as the volunteer. Shadow teacher has a role and task 
to give a help, advocacy, guidance, and sharing the experience with 
the other regular teacher in inclusive school, so they can give a 
maximum service to the students with special needs. The role and 
task of shadow teacher are many, shadow teacher must give a 
maximum service to help the students with special needs in inclusive 
school. Shadow teacher in inclusive class must help the classroom 
teacher or the regular teacher. They have an important role in 
inclusive educational because without the shadow teacher the special 
needs students can follow the teaching learning process with 
maximum. 
Haenudin (2013: 103) stated that the form of assistance 
provided that can give are: 
1) Design the instrument and do identification to the students with 
special needs. The shadow teacher must help to design the 
instrument because they are who know about the students with 
special needs in the classroom. As the shadow teacher, they 
30 
 
must identification the students with special needs in the 
classroom because in inclusive school sometimes held a meeting 
between headmaster, classroom teacher, shadow teacher, and 
parents. As the shadow teacher must tell in to their parents about 
their children, is there any increasing from their children and 
many more about the students with special needs.  
2) Design and do identification to students with special needs 
assessment. Shadow teacher must do assessment identification 
and be designing what will assess to the students with special 
needs. When the shadow teacher do assessment so the shadow 
teacher can give the suit and fit treatment to the students with 
special needs.   
3) Design curriculum (the flexibility curriculum). In inclusive 
educational there are no differences between the regular and 
special needs students. As well as the curriculum, there is no 
difference, but the school must make the curriculum suit with 
the students with special needs because in inclusive schools 
there are not only the regular or normal students but also the 
students with special needs. To design the curriculum the 
shadow teacher must help the school to design. To make the 
curriculum flexibility the shadow teacher must help because 
they know well about the children disability, they know how to 
make it fit and know how to resolve the students with special 
needs. 
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4) Design the teaching/individual education. The teaching method 
is one thing that really important during the teaching process, 
but in inclusive class, there are not only the regular students but 
also the students with special needs. The classroom teacher 
should be able to give the teaching method that flexibility and fit 
with the students with special needs but they don’t have 
knowledge enough about the students with special needs. So, to 
design the teaching method that fit and flexibility the classroom 
or lesson teacher must collaboration with the shadow teacher. 
The shadow teacher must help the regular teacher to design the 
method to make it fit with students with special needs also.  
5) To give a special service to students with special needs. As the 
shadow teachers, they know more about children disability. So, 
the shadow teacher really knows how to give a service to the 
students with special needs in inclusive school. The shadow 
teacher must help the school to give a maximum service to the 
students with special needs. Such as, design the curriculum, the 
instrument, the teaching method, help and guidance the students 
with special needs in the classroom during the lesson, and many 
more that can help the students with special needs development, 
increase their skill and ability, and also help them to more 
independent and socialization with other.  
6) To use hearing aids. In the inclusive school, there is a student 
with special needs, they have various disability. Some of them 
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need the helping aids, like the students who deaf, they really 
need the hearing aids, but they can make it by themselves they 
needed help from the shadow teacher especially the deaf 
students that can not do it by themselves. As the shadow teacher 
must help them and the shadow teacher also must know the 
working of the hearing aids and not only the hearing aids but 
also the other aids that the students with special needs needed.  
Shadow teacher has many contributions in inclusive 
education. It has been mentioned above that the shadow teacher not 
only help the students with special needs in the classroom and 
using their hearing aid, but also help to design the curriculum, and 
design the method to teaching learning process. Help forms of 
shadow teacher very influence the way of the inclusive program in 
a school.  
Shadow teacher is a person who understands a what to do to 
lead and help special needs student mainly in learning. So, if the 
schools have program inclusion but have no human resources 
which understanding the needs of special requirements especially 
then the inclusion program it will be hard to walk. Because in 
schools not only students normal to learn but there are students 
with special needs who study also, they need assistance and 
guidance of different with students normal. In this case to the 
existence of experts in school that hold inclusion program that is 
either is to have the shadow teacher that where shadow teacher 
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may provide help and contribution to hear the inclusive program in 
a school.  
Dizon (2009) stated the roles and responsibilities of the 
shadow teacher are curriculum planning, instruction, behavior 
management, social skills management, and team working.  
1) The first responsibility of the shadow teacher is curriculum 
planning. In inclusive school the curriculum between the regular 
student and the students with special needs is same. The shadow 
teacher must learn how to structure and task analyze contents in 
adapting the regular school curriculum. The shadow teacher 
must help to make the curriculum to make the lesson fit for 
students with special needs, modification the curriculum and 
informs to the classroom, so they can collaboration in the 
classroom. 
2) Instruction of the child is the shadow teacher’s second 
responsibility. Instruction refers to the actual managing, 
teaching, guiding, or coaching of the children with special needs 
in the regular classroom. The shadow teacher help, direct, and 
guidance the students with special needs in classroom, they will 
direct the student’s attention to the classroom teacher during the 
lesson. The shadow teacher will explain the materials and also 
check their understanding through activity sheets. 
3) Management of the child’s behaviors is the third responsibility 
of a shadow teacher. It means the shadow teacher have 
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responsibility to help the students with special needs shape their 
behavior. Extinguish the students with special needs 
inappropriate behaviors and shape the appropriate ones. 
4) Increasing social skills is the fourth responsibility of the shadow 
teacher. In Dizon journal Students Teaching Scheme for 
Children with Autism and Attention Deficit-Hyperactivity 
Disorder in Regular Schools (2009) Szatmari (2004) stated that 
some high functioning children with disability, anxiety disorder, 
and delayed language or visual motor coordination are shy and 
have poor social skills. They tend to not be able to interact with 
their environment, and their social life. As the shadow teacher 
has a responsibility to help them can explore themselves and 
make them to confident in their environment and social life. 
5) Team working is the fifth responsibility of the shadow teacher. 
The shadow teacher is the person who really knows about the 
progress of the students with special needs. Beside help the 
students with special needs in classroom, the shadow teacher 
also has a note about the students’ progress or record. The notes 
will help what the shadow teacher must do to help, and direct 
the students with special needs, they must informs the notes to 
the classroom teacher, school, or other partners to disscuss and 
sharing so can give a maximum services to the all students. 
Dizon (2009) stated that as the shadow teacher the 
responsibility not only responsibility to help the students with special 
35 
 
needs during the teaching learning process but also must help to 
increase their self-confident and shape their behaviors. Shadow 
teacher also has a responsibility to help the classroom teacher also 
and collaboration with the school so can give the maximum services. 
The general the task of the shadow teacher in inclusive 
school is to serve and help the students with special needs to learn 
appropriate with their ability and necessary. With the collaboration 
between the shadow teacher, the classroom teacher, the headmaster, 
and the parents is not impossible to make the inclusive school will be 
school that comfort to students with special needs especially to 
learning. The qualification of the shadow teacher also can influence 
the school, if the shadow teacher can serve and has knowledge about 
the students with special needs, the students can follow the learning 
process and can make the students with special needs more confident 
in their social life.  
Maximizing of learning for all children by taking into 
account the diverse needs should be the mission of every school and 
teachers should be equipped to help the learner to provide 
opportunity to learn effectively which is right of all children. 
Inclusion is all kinds of practices of good teaching. What good 
teachers do is to think and develop ways to reach out to all children. 
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2. Concept of Inclusive School 
a. The Definition of Inclusive School 
In Indonesia itself, inclusive educational defined as an 
education service systems that include children with special needs to 
learn with their peers at the regular schools closest to where they live 
(Ilahi , 2013: 26). Then Staub and Peck (1995) in Choiri and Yusuf’s 
book “Pendidikan Anak Berkebutuhan Khusus Secara Inklusif” 
(2009: 70) stated that inclusive education is a placement of children 
with disabilities from low, middle, until hard abilities in the regular 
class. It shows that regular class is a learning place that relevant for 
children disabilities whatever the kind of abilities and however the 
gradation.  
Inclusive school is a part of inclusive educational, and 
inclusive educational is often interpreted to include the education of 
child with special needs in regular classroom. New most recent term 
used to describe the merging of children disabilities into school 
programs is inclusive. Based on 1945 Constitution of the Republic 
Indonesia article 31 sections 1 was declared that every Indonesian 
has the same opportunity to get an education and Constitution of The 
Republic Indonesia was legalized on 2003 about National Education 
System article 20 sections 1 was declared that every Indonesian has 
the same opportunity to get a quality education. Inclusive 
educational also explain in Permendiknas number 70 was legalized 
on 2009 the definition of inclusive education is the educational 
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system that provides opportunities for all learners who have 
abnormalities and have the potential of special intelligence and/or 
talent to follow education or learning in the educational environment 
together with learners in general. 
Lipsky & Gartner (2000) in Choiri and Yusuf’s book 
“Pendidikan Anak Berkebutuhan Khusus Secara Inklusif” (2009: 68) 
stated that inclusive education as providing to all students, including 
those with significant disabilities, equitable opportunities to receive 
effective educational services, with the needed supplemental aids and 
support service. In age-appropriate classes in their neighborhood 
schools, in order to prepare students for productive lives as full 
members of society. Inclusive is an ideology system where the 
people, headmaster, institute, administration employee, teacher, 
students, and parents realize that they have a responsibility to 
educate all the students so they can raise optional appropriate with 
their ability (Choiri and Yusuf, 2009: 68). Through inclusive 
education, the students with special needs educated with the regular 
students. In inclusive class there are the students with special needs 
and the regular students who learn together and there are a classroom 
teacher and shadow teacher. The classroom teacher will teach and 
explain the material and the shadow teacher will help and guide the 
students with special needs during the teaching learning process.  
Choiri and Yusuf (2009: 69) stated that the joining of 
children with the disabilities in the learning environment with normal 
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children can be done with 3 models: mainstream, integrative, and 
inclusive.  
1) Mainstream is an educational system that placing disabled 
children in regular school, following the applicable academic 
curriculum, and the teacher not must do the curriculum 
adaptation. Mainstream is mostly organized for sick children 
who have no impact on cognitive abilities such as asthma, 
epilepsy, and children with sensory impairment (with 
equipment facilities such as assistive devices and Braille books 
and orthopedically handicapped.  
2) Integration is placing students with disabilities in normal 
children’s classes where children with disabilities only follow 
the lessons they can follow from their teachers. Then for the 
other academic lessons, children with disabilities get the 
substitute lessons in different class, separate from their friends. 
Placing the integrated is different with teaching integration and 
social integration, because integration depended on support 
from school and the larger community. 
3) Inclusive is has a large meaning. Inclusive school provide 
proper educational programs, challenge, but suit with students 
ability and necessary. More than that inclusive school also 
where every child can be accepted, be a part of the class, and 
help each other with teachers and peers, as well as other 
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members of the community so that individual needs can be 
fulfilled.  
The difference between the concept of integration and 
inclusion is that while the former expects that the child’s 
individual difficulty are the root cause of any difficulties in the 
school, the latter challenges the present day educational system 
as promoting exclusion. Therefore ‘inclusion’ actually 
challenges us to examine the barriers within the educational 
system and look for ways in which to promote participation 
and positive learning outcomes of all learners. 
 
O’Neil (1995) in Choiri and Yusuf’s  book “Pendidikan 
Anak Berkbutuhan Khusus Secara Inklusif“(2009: 70) stated that 
inclusive education is an educational system service that requires that 
all children with disabilities be served in nearby schools, in regular 
classes together with their peers. This is based on the fact that in 
society there are normal children and children with disabilities that 
can not be separated as a community. This educational model is 
trying to provide equal opportunities for equal learning opportunities.  
The concept of inclusive education is different with special 
education. The concept of inclusive education has the same concept 
that underlying the concept of education for all. It implies to all 
learners, with disabilities or without, being able to learn together 
through access to common pre-school provisions, in schools and 
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community educational settings, with an appropriate network of 
support services. This is possible only in a flexible education system 
that assimilates the needs of a diverse range of learners and adapts 
itself to meet these needs. It aims at all stakeholders in the system 
(learners, parents, communities, teachers, and administrators, policy 
makers) to be comfortable with diversity and see it as a challenge 
rather than a problem. Inclusive educational concept is an 
educational concept that presents all aspects related to openness 
accepts children with special needs to gain their basic rights as 
citizens. Through inclusive the children with disabilities can develop 
social skills and better social interactions because learners are 
exposed to the real environment in which they have to interact with 
other learners having unique characteristics, interests, and abilities.  
An inclusive school must offer possibilities and opportunities 
for a range of working methods and individual treatment to 
ensure that no child is excluded from companionship and 
participation in the school. This implies the development of 
rights-based, child-friendly schools. A rights-based education 
helps children realize their rights. It is not only academically 
effective but also inclusive, healthy and protective of all 
children, gender-responsive, and encourages the participation 
of the learners themselves, their families and their 
communities. Support from the teachers and head teachers is 
essential, but support from the communities close to the school 
is also vital. All must be able and willing to ensure inclusion in 
the classroom and in learning for all children regardless of 
their differences (www.unesdoc.unesco.org UNESCO , 2009: 
16). 
 
Inclusion as a social and educational philosophy believes that 
all people are valuable members of mainstream society, whatever 
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their differences and diversities may be in education. This implies 
that all children irrespective of their abilities and disabilities socio-
economic background religion or ethnic, language or cultural 
background, religion and gender go together to the same school. It is 
the philosophy that aims to improve the quality of education for all 
children in a classroom. It reflects on human rights and social justice. 
It is a way to reach out to all the children. It does not look at whether 
children are able to follow the regular educational system but looks 
at teachers and schools in terms of how they can adapt educational 
programs to individual needs. 
 
b. The Purpose of Inclusive Educational 
Inclusive is an educational innovation for all student. Because 
in inclusive educational the diversity of students who taking 
inclusive schools is an innovation, not only the diversity of socio-
economic level but also in the inclusive school there is a students 
with special needs who study there. This diversity that makes 
inclusive apply the motto “Education for All” where all students get 
a same equal and treatment. This is what make the inclusive school 
develop the effective and flexible education and responsive to 
diversity.  
The purpose of inclusive education is not only to incorporate 
the regular or normal students with the students with special needs in 
the same classroom. The main purpose of inclusive education is to 
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provide equal opportunities to all students as well as to obtain a 
proper educational, even the students with special needs the inclusive 
educational will provide the proper education. Sujarwanto (2004) in 
Ilahi’s book “Pendidikan Inklusi: Konsep dan Aplikasi” (2013) 
stated that the purposes of inclusive educational are:  
1) Provide the widest opportunity to all learners who have physical, 
emotional, mental, and social abnormalities or have potential of 
intelligence and/or the gifted learners to obtain quality education 
according the needs and ability. 
2) Achieve education that values diversity and non-discrimination 
for all learners.  
 
Inclusive educational has a main purpose to giving the same 
educational, and have the motto “Education for All” so all people 
can get the same quality of education, there are differences between 
normal people or people with disability they are same and proper to 
get the best education.  UNESCO (2009: 27)  stated that Education 
for All (EFA) has a goals, they are: 
1) Expanding and improving comprehensive early childhood care 
and education, especially for the most vulnerable and 
disadvantaged children. 
2) Ensuring that by 2015 all children, particularly girls, children in 
difficult circumstances and those belonging to ethnic minorities, 
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have access to and complete, free and compulsory primary 
education of good quality. 
3) Ensuring that the learning needs of all young people and adults 
are met through equitable access to appropriate learning and life-
skills programs. 
4) Achieving a 50 per cent improvement in levels of adult literacy 
by 2015, especially for women, and equitable access to basic 
and continuing education for all adults. 
5) Eliminating gender disparities in primary and secondary 
education by 2005, and achieving gender equality in education 
by 2015, with a focus on ensuring girls’ full and equal access to 
and achievement in basic education of good quality. 
6) Improving all aspects of the quality of education, and ensuring 
excellence of all so that recognized and measurable learning 
outcomes are achieved by all, especially in literacy, numeracy 
and essential life skills.  
 
B. Previous of the Study 
Some researchers have conducted the research concern on shadow 
teacher’s role in inclusive class. What are mentioned bellow will explain about 
the finding of the researcher conducted on shadow teacher’s role in inclusive 
class. 
The first previous related study conducted a research with title “Tugas 
Guru Pendamping (GPK) Dalam Memberikan Pelayanan Pendidikan Siswa 
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Berkebutuhan Khusus di Sekolah Inklusif SD Negeri Giwangan Yogyakarta” 
by Fannisa Aulia Rahmaniar (2016). The study aims to investigate about the 
shadow teacher’s role in SD Negeri Giwangan, and the research is descriptive 
qualitative research.  
The researcher use observation, interview, and document as the 
collecting data technique. For the data analysis technique use Miles and 
Huberman techniques. The result from the research is, in SD Negeri 
Giwangan the role of the shadow teacher is organizing the administration such 
as daily notes, recording of assessment result, and student identity document, 
develop PPI (Program Pendidikan Individual) or individual educational 
programs for the students with special needs. The shadow teacher also has a 
role as counselor, once every two months there is a meeting between shadow 
teacher, headmaster, classroom teacher, and the student’s parents. From the 
meeting shadow teacher will explain about the development of students with 
special needs in the classroom, and the development of what ability has been 
achieved.  
Previous study with research’s researcher have similarities in the focus 
of the research that is knowing what tasks or roles have not been done and 
what the tasks or roles that have been done. But in the previous study used 
interview and observation, and the researcher only used interview to get the 
data. 
The second previous study conducted a research with title “Shadow 
Teaching Scheme for Children with Autism and Attention Deficit-
Hyperactivity Disorder in Regular Schools” by Maryola A. Manansala and 
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Edilberto I. Dizon (2009). This study aimed to determine the place of shadow 
teaching in the education and training of children with special needs (CSN). 
The study reveals that shadow and regular teachers agree that shadow teaching 
helps improve the academic performance, psychosocial skills, and 
independence capabilities of CSN. Shadow teachers believe that their most 
important responsibility is team working with regular teachers, whereas 
regular teachers think that their most important task is curriculum planning. 
Shadow teachers rated themselves most proficient in team working and least 
proficient in curriculum planning. Regular teachers rated the shadow teachers 
most proficient in behavior management and least proficient in curriculum 
planning. There are no significant positive relationships between regular and 
shadow teachers’ evaluations of the overall importance of shadow teachers’ 
competence.  
Problems identified include parents’ unrealistic expectations and 
interference in managing the child, shadow teachers’ inability to prepare 
and/follow lesson plans and task analyze, and lack of coordination between 
regular and shadow teachers The research is using quantitative for validated 
the questionnaires and also qualitative and for the collected data the 
researchers do an observation. The research reveals that shadow and regular 
teachers agree that shadow teaching helps improve the academic performance, 
psychosocial skills, and independence capabilities of children with special 
needs. 
Previous study with researcher’s research focused on shadow teachers’ 
role. But, the previous study focused on shadow teachers’ role for autism 
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students, and researcher’s research focused on shadow teachers’ role for all 
students with special needs not only autism students.  
The next previous study is a journal article with title “Studi Deskriptif 
Pelaksanaan Tugas Pokok Guru Pembimbing Khusus Pada Sekolah Di 
Kecamatan Gedangan Sidoarjo”by Dewi Ferlina Mart Diana and Drs. 
Sujarwanto, M. Pd Pendidikan Luar Biasa, Fakultas Ilmu Pendidikan, 
Universitas Negeri Surabaya, . In a study conducted by researchers, 
researchers conducted research in inclusive School in Gedangan 
Sidoarjo.Their research was a descriptive qualitative research subjects were 
special teachers, classroom teachers, and principals in Inclusive school the 
district Gedangan Sidoarjo. The data collection techniques used observation, 
interview and documentation. While the data analysis qualitative descriptive 
study used data reduction stage, presentation of data, and draw conclusions.  
The results of this study concluded (1) The main task of special 
teachers in inclusive schools in the district Gedangan Sidoarjo less in 
accordance with the Ministerial Regulation No. 70 of 2009, (2) Constraints 
faced by special teachers come from internal sources associated with lack of 
knowledge and skills of participants students with special needs, limited time 
special teachers and staff, the availability of special teachers in schools have 
not been fulfilled and special teachers not knowing and their duties and 
responsibilities. While external constraints related to the needs of learners 
with special needs are heterogeneous. (3) the solution of internal constraints is 
to increase the knowledge and skills of special teachers with a variety of 
training, adding educators to assist learners with special needs. While the 
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solution of the external constraints that provide specialized service programs 
for learners with special needs in accordance with their needs, improve inter 
agency cooperation with education and health services with well maintain and 
expanded so that learners with special needs get appropriate services 
according to their needs. 
In the research there are similarities with researcher’s research, namely 
research conducted by Dewi Ferlina Mart Diana and Drs. Sujarwanto, M.Pd 
with research conducted by researchers are both researching about shadow 
teacher, explaining what is shadow teacher, and its role in inclusion school. In 
addition, the research method used is also the same using the method of 
descriptive qualitative research. Meanwhile, the difference is that the research 
done by the researcher shadow teacher role compared to the theory put 
forward by Choiri, Yusuf (2009), Haenudin (2013), and Dizon (2009) is in 
accordance with the theory or not, while the previous study using the theory 
taken from Ministerial Regulation no. 70 of 2009. 
Previous study the next one is a journal with title "Guru Pendamping 
Khusus (GPK): Pilar Pendidikan Inklusif" by Dieni Laylatul Zakia UNS 
Special Education Master Program dienizuhri@gmail.com September 2015. 
This study aims to determine the optimization of the role and tasks of special 
tutors in Inclusion schools, find the impact of inclusive schools with the 
unavailability of special mentoring teachers and find out the school's efforts to 
overcome the impact of the unavailability of special mentoring teachers in 
inclusive schools. The method used in this study is descriptive qualitative 
research. It is hoped that this research can reveal a variety of qualitative 
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information with careful and meaningful analysis-descriptions. Data sources 
in this study include principals, special mentors and classroom teachers. Data 
collection was done by interview, observation, documentation and 
questionnaire. 
The results of this study indicate that the GPK is still in charge as 
teachers in general that is standing in front of the class and teaching children 
with special needs. This GPK teaches like a classroom teacher and even there 
is also a classroom teacher because of the problem of lack of teachers 
experienced by the school. Impacts experienced by schools with the 
unavailability of special counselors in inclusive education is the fulfillment of 
the needs of the crew especially the program is not fulfilled, student with 
special needs is considered as a disturbance in the smooth implementation of 
educational programs; classroom teachers cannot facilitate the needs of 
student with special needs in class; school policy to accept normal students 
and crew with mild barriers. Whereas students with special needs with 
moderate and severe barriers was directed to the extraordinary school. To 
overcome the unavailability of shadow teacher made efforts to raise the 
shadow teacher honorer, in collaboration with the nearest extraordianry school 
to bring in teachers visit. 
Previous study with research researchers are equally focused on the 
shadow teacher. However, the previous study emphasized the importance of 
shadow teachers in the inclusion environment, the importance of inclusive 
education providers to have shadow teachers, while researchers focused on the 
role of shadow teachers in a school and roles that still could not be 
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accomplished. For previous research method with research researcher both use 
qualitative approach. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
50 
 
CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
The kind of research that the researcher used is descriptive with the 
qualitative approach. Descriptive is the data which collected are words, 
pictures, not numbers (Moleong, 2017: 11). The research report will contain 
data citations to illustrate the presentation of the report. The data can from the 
interview, observation, documentation, memo, field note, and etc. In 
qualitative the problem is still temporary, tentative, and will develop or 
change after the researcher in the field (Sugiyono, 2015: 283). With the 
qualitative research, the researcher will find the theories. In qualitative 
research, the number of the theories that used must appropriate with the 
number of variables. The researcher must have many theories because the 
researcher must to be appropriate with the phenomena that to be developed in 
the field.  
Arifin (2014: 141) stated that the main study of qualitative research is a 
phenomenon that takes place in a particular situation. The researcher must go 
directly in the field or location to read, understand, and study the situation. 
The main purposes of qualitative research are to describe, to understand, to 
explain about the interesting phenomenon in depth and complete with the 
specific procedures and techniques of qualitative research, then the researcher 
can gets the grounded theories. (Arifin, 2014: 43). 
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B. Research Setting 
The research is doing at SMPN 12 Surakarta. The reason why the 
researcher chooses SMPN 12 Surakarta is because this school is one of the 
regular schools in Surakarta that serve or open the inclusive program 
1. Place 
The research was done at SMPN 12 Surakarta. The reason why the 
researcher chooses SMPN 12 Surakarta is because this school is one of the 
regular schools in Surakarta that serve or open the inclusive program. 
2. Time 
The pre-research has done on February 2018. The research conducted in 
academic year 2017/2018 at May 2018. 
  
C. Subject of Research 
The research is qualitative research which is the researcher takes 
descriptive as a way of research. This research is conducted at SMPN 12 
Surakarta. The subject of this research are shadow teachers at SMPN 12 
Surakarta. 
 
D. The Source of Data 
Based on the form of study, the data in this study are descriptive in the 
form of word. Moleong (12: 2014) stated that the source of the data in 
qualitative research are words, and events, the additional data can be 
documents and other. The researcher’s data in this study are collected in 
the form of the roles of shadow teachers at SMPN 12 Surakarta.  
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E. Research Instrument 
The instrument of this research is the researcher herself becasue 
researcher will go to the field, both on the ground tour questions, focused 
and selection stage, collecting data, and make conclusion (Sugiyono, 2015: 
307).  
 
F. Technique of Collecting Data 
Collecting data is the important instrument in the research, because 
without the data, the researcher can not do a research. In this research, the 
researcher used an interview, and documentation to collect the data. 
1. Interview 
Stainback (1998) in Sugiyono’s book “Metode Penelitian 
Pendidikan” (2015) stated that interviewing provide the researcher a 
means to gain a deeper understanding of how the participant interprets 
a situation or phenomenon that can be gained through observation. In 
interview the researcher can do face to face interview, telephone 
interview, or be involved in focus group discussion (Creswell, 2012: 
267). There are advantages if the researcher using interview, such as:  
interview will be the first option if the researcher can do an 
observation, lets the researcher control the questioning. But there are 
lacks of interview such as interview will only provide information in a 
designated place not in a natural place (Creswell, 2012: 268). 
Interview can help the researcher to gets the data or information 
directly from the informants. Interview can be one of the data 
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collection techniques that can support the researcher to get more data 
or information. to get data, the researcher did an interview with 
shadow teacher.  
2. Field Note 
Note contains strokes as necessary containing key words, phrases, 
the context from interview or result from interview and observation. 
Then after that the researcher changes the field note into complete 
notes. Field note can help the researcher to arrange the result of 
observation, field note create by the researcher must complete and 
clear. Field note will make the researcher easier to describe and 
explain the result of observation or interview.  
3. Document 
Document is note of past event. Document can be in the form of 
writing, pictures, or monumental works from someone (Sugiyono, 
2015: 329). The result of observation or interview will be more 
credible if supported by document (Sugiyono, et al). Documents have 
advantages such as: can be access anytime, as written proof, and can 
minimazing time of the researcher to do a transcript. Documents also 
have disadvantage such as: computerized documents still require 
researcher to transcript them online or scan them first (Creswell, 2012: 
269). For documents consisting of interviews, observations in the form 
of notes and photos, shadow teacher data, data on students with special 
needs for the 2017/2018 school year, assessment instruments, 
assessment descriptions, and IEP. 
54 
 
G. Technique of Analysis Data  
Data analysis in this research use data analysis from interview, 
observation, field note, and documents. The steps to analysis the data in 
this research according to Miles and Huberman in Sugiyono (2015: 337) 
are: 
1. Data Reduction 
The data obtained from the field is a lot so need to write the data as 
detailed and careful. Reducing data means summarizing choosing the 
essential and focusing on the things that matter and throwing away the 
unnecessary. So, the data which reducing will make it easier the 
researcher to do the next collecting data. Sugiyono (2015: 339) stated 
that data reduction is a sensitive thinking process and breadth and deep 
of high insight. For data reduction, the researcher reduces the result of 
interview to get the main information from interview.  
2. Data Display 
In qualitative research the presentation of data can be done in the 
form of brief description flowcharts or other. By displaying the data it 
will make it easier to understand what’s going on, plan futures work 
based on what has been understood. The data which display by the 
researcher is the result of observation. Display data contains the 
observed aspects, information, and date of observation.  
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H. Trustworthiness of Data 
In this research, the researcher uses triangulation to checking the data. 
The triangulation that the researcher uses is triangulation technique or 
method and triangulation of theory. 
A. Triangulation of theory, the researcher uses different theory from the 
theory that will experts will be selected by the researcher and next in 
the identification of which is collected data in accordance with the use 
or not used theory. comparing between three theory used and 
comparing theory such with research results. The researcher using the 
theories from Choiri and Yusuf (2009), Haenudin (2013), and Dizon 
A. Manansala (2009). The researcher will compairing the theories 
with the role of shadow teacher at SMPN 12 Surakarta.  
B. Triangulation of technique, this triangulation means researchers use 
different data collection techniques to get data (Sugiyono, 2015: 330). 
The researcher using interview, observation, and documentation to 
collect the data about the role of shadow teacher at SMPN 12 
Surakarta.   
 
I. Conclusion  
Conclusion in qualitative research can answer the formulation of 
the problem from the beginning, but probably not because it has been 
explained that qualitative research is temporary and will develop after 
research is in the field. 
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CHAPTER IV 
FINDINGS AND DISCUSSION 
 
A. Findings   
Before doing research, the researcher finds out about the place of 
research first. The location of the research is SMPN 12 Surakarta, having 
an address at Jalan Ahmad Yani 370 Kerten Laweyan Surakarta Central 
Java. SMPN 12 Surakarta is one of the secondary schools in Surakarta, in 
addition to SMPN 12 Surakarta, there are other schools that open inclusion 
programs that are SMPN 20 Surakarta, SMPN 22 Surakarta, SMPN 23 
Surakarta, SMP Al Islam 1 Surakarta, SMP Diponegoro Surakarta, SMP 
Kanisius 1 Surakarta, SMP Lazuardi Kamila Surakarta, and SMPN 
Modern Islamic School (MIS) Surakarta. SMPN 12 Surakarta was 
appointed by the Dinas Pendidikan Pemuda dan Olahraga (Disdikpora) / 
Department of Education Youth and Sports Surakarta as a school of 
inclusion organizers with the number of determination 897.2 / 182.A / 
SMP / 2010. SMPN 12 Surakarta has been receiving special needs 
students since the academic year 2010, SMPN 12 is also a reference 
school for students with special needs who want to attend public school. 
For the academic year 2017/2018, there are 17 students with 
special needs and 2 shadow teachers. 17 students with special needs 
consist of 4 handicapped students, 2 slow learner students. 
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5 slow students, learning difficulties, 1 student with internal diseases, 1 
student of dyslexia and dysgraphia, 2 students of ADHD, 1 handicapped 
and retarded (daksa, grahita), 1 student of autism. 
Based on the results of interviews to the subject of this research 
about shadow teacher a SMPN 12 Surakarta the researcher found that 
there are some tasks performed by shadow teachers, Shadow teacher's role 
besides assisting students during the learning process of English, there is 
another role performed by shadow teachers at SMPN 12 Surakarta which 
aims to support and improve services to students with special needs. there 
are others roles that shadow teachers do the tasks or roles performed by 
the shadow teacher are: 
1. Accompanying the children during the learning process.  
In this case, the meaning of the children is a student with special 
needs. In the learning process, students with special needs need help 
from shadow teacher because they are incorporated in general class 
where there are normal students in it. English teachers do not 
distinguish material explanations between students with special needs 
and normal students, so students with special needs need help in 
understanding, learning materials to be able to follow the learning 
process well.  
Based on the results of interviews the subject said that the shadow 
teacher has a role to accompany the children who the children here refer 
to students with special needs during the learning process. Students 
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with special needs need help from shadow teacher in following the 
teaching and learning process in class, so the children can follow the 
material which has been explained by the class teacher and can follow 
their friends. 
For the academic year 2017/2018, there are 17 students with 
special needs and 2 shadow teachers. 17 students with special needs 
consist of 4 handicapped students, 2 slow learner students, 5 slow 
students, learning difficulties, 1 student with internal diseases, 1 student 
of dyslexia and dysgraphia, 2 students of ADHD, 1 handicapped and 
retarded (daksa, grahita), 1 student of autism. The process of teaching 
and learning in inclusive schools is like general schools such as: 
teaching methods, curriculum, and learning materials are no different 
from other schools. There are students with special needs who are 
difficult to adapt to and some difficult to understand learning materials. 
This is where the shadow teacher plays a role in the learning process of 
students with special needs in the classroom. Each student with special 
needs get different counseling when the class depends on the 
deficiencies of the student, there are students who get attention and 
assistance in full and there are only monitored and paid attention only. 
As in class VII there are students who need full help, namely 
students with initials ASR where ASR has dyslexia dysgraphia and 
autism. ASR gets full help during the learning process because ASR 
itself is experiencing problems in writing and reading. Autistic dyslexic 
dysgraphias such as ASR have a tendency to take a long time to 
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concentrate on reading and understanding meaning, especially the 
implicit meaning. 
But it is different from LGPP students who include students who 
are slow learners. For, students slow learners themselves do not need 
full assistance such as ASR for example. Slow learner students 
themselves can still write, read, and read even they can still focus and 
silence when the learning process only in capturing material takes 
longer than normal students. So slow learner students are usually only 
monitored by shadow teacher, do not need full assistance. 
Shadow teacher will also assist students in interacting with normal 
students who are in the same class as them. When there is a group of 
shadow teacher activities will help students with special needs to be 
able to work together as a team. This will help students with special 
needs to feel that they are accepted and needed, and also able to 
increase their confidence and also improve the ability of students. 
In English learning often subject teachers use LCD projector to 
display slide learning materials, when there is a picture or video shadow 
teacher will explain to the students about the picture or video, because 
sometimes there are students who do not focus even if there are images 
or videos that are shown so that shadow the teacher should be able to 
divert the attention of students to want to pay attention to the picture or 
video by describing or explaining interestingly, because the shadow 
teacher itself has limitations in the preparation of the material because it 
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is the task of the subject teacher so that the shadow teacher will only re-
explain to students with special needs themselves. 
Students with special needs experience difficulties in the learning 
process because the material presented by subject teachers is equated, 
so that sometimes they have difficulties in understanding the material. 
The shadow teacher will explain back to the students with special needs 
with a simpler language, that's why shadow teachers claimed to have 
creativity in processing the sentence for easy to understand students 
with special needs. When learning is often subject teachers also use 
slideshows in the form of images or using video media, the shadow 
teacher will explaining what is on the slide to students who find it 
difficult to understand the slideshow.  
In addition, there are also students who are difficult to concentrate 
then the shadow teacher will help the students to be calm and 
concentration. Other than that shadow teacher will also create a 
comfortable atmosphere for students who are easily bored or difficult to 
concentrate and explain the material presented with more interesting 
students want to listen. Because at SMPN 12 Surakarta shadow teacher 
has limitations in exploring the material because the material is fully 
held by the subject teacher, therefore shadow teacher tries to explain 
back what material in explain to students with special needs with their 
own language and with language more easily understood and interesting 
for students to listen. 
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2. Assess identification to students with special needs.  
This is done so that the shadow teacher is able to provide 
appropriate treatment for students with special needs in inclusive 
schools. Based on data from assessment instruments for students with 
special needs at Surakarta 12 Junior High School, instrument 
assessment shadow teacher at SMPN 12 Surakarta includes: 
1. Instrument of Concentration and Attention 
In the instrument of concentration and attention there are several 
aspects to be considered includes: 
a. Position sitting on the chair  
For sitting position in the chair sometimes there are 
students who do not feel at home or quickly get bored when 
sitting in a chair such as autism students who are so bored that 
they can not sit quietly in a chair often standing or even not sitting 
and running in the classroom or just out of class. 
b. When students do a task 
Shadow teacher will do the assessment by observing when 
students do the task. The ability of students in doing or 
completing tasks are given different so after what is found the 
lack of students when given the task whether the student is slow 
in doing the task or even not done. Shadow teacher able to 
provide the form help appropriate to the shortcomings of such 
students, such as helping to simplify the problem, providing 
motivation to complete the task. 
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c. Eye Contact 
The Shadow teacher should pay attention to this also to see 
if the student can focus on something or not, whether the student 
is able to focus when a teacher explains the lesson, and when 
talking whether the student is able to see or stare at the other 
person. When eye contact the student has not shadow teacher 
focus will help the student to pay attention and focus on 
something. 
d. Compilance and Behavior 
This aspect also becomes a thing to be understood by a 
shadow teacher. Assessment is done so that the shadow teachers 
to know the behavior of any students with special needs that are 
deemed to be changed and help students to be obedient to the 
command. If the student is often not obeyed or ignore commands 
such as a command to do the task. Help the students with special 
needs shape their behavior. Extinguish the students with special 
needs adjectives. 
 
2. Instrument of Language Ability 
a. Receptive Ability 
This aspect concerns the ability of the child in the language 
to capture and understand the information in this case is the 
subject matter presented by the subject teacher both oral and 
written. The ability of students with special needs in capturing 
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and understanding information or learning materials varies. 
There are students who hear but do not understand what is 
meant to be a student just listening, then as a shadow teacher 
should be able to identify the ability of students in 
understanding an information or learning materials submitted by 
teachers. 
In addition, the shadow teacher will also identify whether the 
student is able to answer questions properly, such as when the 
teachers or friends call the student's name whether the student 
responds or not if the student responds to his or her receptive 
ability either. If the student ignores or does not understand the 
receptive ability is low, by identifying aspects of receptive ability 
in the student then the shadow teacher can provide the appropriate 
treatment or assistance for the students to be able to capture and 
understand the information well. 
b. Expressability 
This aspect concerns the child's language skills used to 
express his thoughts verbally. In this aspect the shadow teacher 
will identify whether students are able to express their opinions or 
thoughts. The expressive ability of each student is different, some 
have been able to mention an object or understand what the object 
is called, some also have not understood at all. 
Shadow teacher will identify the extent of the expressive 
ability of the child, so that when the learning material is 
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classified, when the student is asked to mention the various 
objects in English or Indonesian students are able to mention 
well. By providing services and mentoring in accordance with the 
level of expressive ability of students then the student can express 
something well. 
c. Two-way Comunication Ability 
This aspect of ability involves students' ability when they do 
an interaction with the teacher or with their friends. The Shadow 
teacher will identify whether the student is able to capture and 
understand the information provided and be able to respond 
appropriately to the other person. 
The ability of two-way communication between each student 
is different, such as his autistic children who are difficult to talk 
to and gaze at his interlocutor and tend not to notice. There are 
also students who want to listen but not respond to the other 
person. In this case, the shadow teacher must be able to 
understand the level of communication skills of each student so as 
to help the students can be invited to communicate well. 
 
3. Fine Motor Instrument 
In soft motor instrument, there are several aspects that are considered 
includes: 
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a. Ability to write 
In this aspect concerns the ability of the child in writing, 
whether the child's writing is able to read well or not. Sometimes, 
there are students who can write, but their writing is not readable 
well, there are students who are not legible writing because of 
lack of emphasis when writing. Shadow teacher must know the 
level of ability of the child when writing so that the shadow 
teacher is able to provide appropriate assistance to the child when 
writing, shadow teacher will help like holding a pencil or pen 
right when writing.  
b. Ability of Hand Muscle 
This aspect concerns the students' ability to hold or grasp 
something. The fine motor skills of each student vary, it is 
necessary to identify whether the student is able to optimize the 
muscles of his hand. For example when a child holds something 
like a drinking bottle or props in learning whether the child is able 
to grasp well without help. 
c. Ability to hold a pencil 
Similarly, the ability of the hand muscles is just that this 
aspect is more concerned when the child holds a pencil to write. 
Like the strength of the child in pressing the pencil good or not if 
good then the child's writing will be seen if the child has not been 
able to grasp well usually child's writing is not or less visible. 
Shadow teacher should help students who have not been able to 
66 
 
hold a pencil well, how to grab a good pencil, and use it, so that 
children's writing can be seen. 
d. Cutting Ability 
Seeing the ability of children in cutting is intended to find 
out whether the child has good fine motor sensor or not. Cutting 
activities are activities that can stimulate fine motor and students 
to fine motor students, so when students are asked to cut such as 
cutting patterns or drawings, students are able to cut well, then 
students have good fine motor skills. If not able to cut well, 
students need to be guided and given the stimulus for fine motor 
training, such as training again so that students are able to cut 
well and train students in using the ability of the hand muscles, 
also encourage and motivate the students that they can. With the 
activity of cutting, the shadow teacher can also identify whether 
the student can manage between hand and eye movements. 
e. Playing Puzzle 
One aspect that is considered in looking at the extent of 
students' fine motor skills is by playing puzzle activities. By 
playing puzzles not only improve students 'motor skills, but also 
improve students' ability to remember, solve problems, patience, 
and concentration. By playing the puzzle also, the shadow teacher 
can identify whether the student can manage between hand and 
eye movements. 
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4. Rough Motor Instrument 
a. Walk Pattern 
In this case, the shadow teacher will identify when the child 
is walking. Whether the child can walk in a balanced way, the 
child is able to stand upright and well when walking, or 
whether the student is able to see such a hole in front of him 
when walking, is able to control the pattern of the road when 
the ascending or descending path. Students' street skills are 
different, some students are able to walk well, but there are 
students who walk without regard to surrounding and those 
who have not been able to focus when walking. The shadow 
teacher will train the way the child pattern by assisting students 
and train the concentration so that students are able to run well 
and focus. 
b. Balance 
In this aspect relating to the child's ability to walk and 
balance the student's body. To know the child's ability in this 
aspect, the shadow teacher will usually ask the student to walk 
on the board if the student is able to walk on the board in 
balance or not. If the student is able to walk on the board 
without falling off then the student has a balance in good 
running. 
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c. Ability to Jump 
Shadow teacher will also identify the ability of the child in 
jumping to find out the students' rough motor skills. One 
identifies a child's jumping ability, shadow teacher will ask 
students to jump on two legs simultaneously.  
 
5. Cognition Ability Instument 
a. Ability to distinguish colors, numbers, alphabet, and shape 
Shadow teacher must be able to know the ability of children 
in terms of color, numbers, letters because it is related to the 
learning process. If the student has not been able to distinguish 
numbers or letters then the students will have difficulty in 
writing and also read. Thus the shadow teacher will identify 
students' abilities in this aspect. Such as asking students to label 
numbers from 1-50, asking students to mention the color of an 
object, asking students to label or identify the shape of an 
object such as identifying the shape of the table like what is 
round or square.  
If students are able to distinguish colors, numbers, letters, 
and forms then it could be students already have the ability to 
write, read. Then if students have not been able to distinguish 
letters and colors then the students will have difficulty in 
writing and also reading. Students who have not been able to 
distinguish will be assisted shadow teacher to be introduced 
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about letters, numbers, as well as shapes or colors in 
accordance with the lack of students. However, students who 
are able to distinguish letters are not necessarily able to write 
and read fluently just will facilitate the student in writing and 
reading when students are able to distinguish numbers and 
letters. 
b. Reading Ability 
Shadow teacher must identify whether the student is able to 
read well. Previously shadow teacher has identified the ability 
of students in distinguishing colors, letters, numbers, and 
shapes. Then the next shadow teacher will identify the ability of 
students in reading, whether the student is able to read 
smoothly or still stammering and must spell first. In addition, 
the shadow teacher will identify the ability of students in 
understanding a sentence or text. 
Identify students' reading ability to know students' ability to 
read, so that shadow teacher will know the level of students' 
ability in reading so that when learning in shadow teacher class 
can provide service or assistance according to student's 
requirement. If the student has not been able to read smoothly 
then the shadow teacher will help read, and if the student has 
not been able to understand a sentence or text then the shadow 
teacher will simplify the sentence or text so that it can be 
understood by the students. This also applies when learning 
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English, shadow teacher will help according to the lack of 
students. If necessary simplification of the sentence then 
shadow teacher will simplify the sentence. 
c. Writing Ability 
In addition, to identify the child's ability to read, the 
shadow teacher also identifies the students' ability to write. In 
this case, the shadow teacher must know the ability to write 
students to be precise in providing assistance and assistance. 
Shadow teacher will identify the student's ability, when the 
student writes the sentence whether it is in accordance with the 
subject, predicate, object, and compliment or has the correct 
spelling arrangement or not. Whether the student is able to 
write without the aid of the dictation of the shadow teacher or 
not, and also identify whether the student is able to answer the 
question in the form written or not. If students have not been 
able then the shadow teacher will help dictate to facilitate 
students in writing. 
d. Numeracy Ability 
In addition, to the ability in letters and forms, the ability of 
children to recognize numbers and counting also become one of 
the aspects identified by the shadow teacher. The ability of 
students in counting will affect the learning process in the 
classroom, especially when learning mathematics. Like whether 
students are able to do the sum, subtraction, multiplication, and 
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division. Because in mathematics learning, especially 
mathematics in junior high school students are expected to be 
able to do the summing, reduction, multiplication, and division 
well up to three digits. 
Junior high school mathematics learning is more complex 
than mathematics learning in elementary school level. Shadow 
teacher will help students in counting if when learning 
mathematics in the classroom children find difficult in 
processing the numbers. 
e. Drawing Ability 
The ability to draw students is also one of the things to 
note, the ability to draw students is not only needed when 
learning art but also other lessons. Are students able to draw a 
shape according to what is asked or not, whether the image is 
appropriate or not. Like when learning mathematics, and when 
students are asked to draw a shape such as square, rectangle, 
triangle, or else whether the student is able to draw properly or 
not. 
 
6. Self-help Instrument 
a. Toilet Training Ability 
The ability of students in using the toilet is different, there 
are students who can go to the toilet themselves there is 
something to be helped. The ability of students when they want 
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and in the toilet is a need to take care of themselves. Students 
cannot depend continuously to their parents especially when 
they want to and when they are in the toilet. Therefore train 
their students' self-development skills in need of self-care need 
to be taught so that students can be independent and sensitive to 
self-care needs. 
Shadow teacher must know the ability of children in using 
the toilet, it is able or not. If not yet shadow teacher must 
accompany the students when they want to the toilet. Toilet 
training itself is done to see the readiness of students when in 
the toilet both physical readiness and mental/emotional.  
Physical readiness usually includes whether the student has 
been able to remove and wear his own pants or skirts, the 
student is able to urinate or clean the bowel properly, the 
student is able to clean the toilet after use or not, while for 
readiness mentally usually includes whether the student can to 
urinate or clean the bowels himself and smoothly or not. 
Because there are students who are accustomed to being 
accompanied by parents when to the toilet and when in school 
they must do it by themselves, then the students have difficulty 
in to urinate or clean the bowel.  
 If the students are still having difficulty then the shadow 
teacher will lead or promoon the students in using the toilet so 
that students understand what to do, give the spirit to the 
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students also able to increase student confidence that he is able 
to do it. 
b. Wearing shoes 
The ability of students in wearing shoes is the ability of 
students’ self-development in terms of taking care of 
themselves. In this aspect the shadow teacher will identify 
whether the student is able to wear his own shoes properly and 
correctly. Because whenever students have to take off shoes 
and use them again, as when going to the school mosque. 
c. Wearing a cloth 
Students at home may be assisted by parents when wearing 
clothes but when in school students are expected to be able to 
do themselves. Like when finished sporting students have to 
change clothes and use a uniform therefore students are 
expected to do it. The Shadow teacher identifies this aspect to 
see if the student is able to wear and take off his own shirt. 
 
3. Provide Individual Guidance for Children.  
There is individual guidance to students with special needs such as 
learning counseling, adjustment counseling, and vocational guidance 
counseling. The form of guidance which given by shadow teacher to 
the students with special needs such as: providing guidance in lessons, 
counseling and vocational counseling. This guidance is given to 
students with special needs so that they are able to follow the process 
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of learning in the classroom and also can develop the talents and 
interests of students.  
Tutoring is guidance to students when the process of learning in 
class. Students with special needs will be assisted by the shadow 
teacher in following the learning process in class. Students who have 
difficulty in the learning process will be assisted and guided in 
accordance with their difficulties.  
For students who need more assistance and help such as ASR with 
dysgraphia dyslexia and autism will receive full assistance. The thing 
shadow teachers usually do to help ASR is to help read material, help 
spell and write. In addition, when the ASR group work will be 
involved because dysgraphia dyslexia feel insecure, ashamed of what 
they want, group work can help ASR interact with other friends and 
feel confident because they feel they also need him. 
Besides that, because ASR also has autism. Where ASR is difficult 
to communicate and interact with, moreover ASR also has dyslexia 
and dysgraphia. Because ASR suffers from autism, shadow teacher 
must be able to explain again the material delivered by the subject 
teacher in a shorter language, because autism sufferers find it difficult 
to talk or communicate in a long language, they are easier to capture 
in clear language and go straight to the point . For example, for 
grammar past tense material, explaining to ASR it is not possible to 
give the formula and give an example, but ASR will be easier if 
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shadow teacher immediately tells that past tense is a past sentence or 
explains directly in a sentence.  
“Menjelaskan materi ke anak tidak bisa panjang-panjang dan 
bertele-tele. Tetapi harus to the point, singkat dan jelas. Kalau pas 
pelajaran, guru mapel menggunakan media video atau gambar akan 
sangat membantu anak untuk memahami materi, karena anak akan 
lebih mudah paham kalau ada gambaran visual nya. Terus juga 
gambar, video juga bisa mengatasi rasa bosan anak.” (Intw/T1/AM/4) 
 
Meanwhile, for disabled students with initials AAH and RF forms 
of assistance and help depend on the lesson. There are several lessons 
that students experience difficulties, when AAH and RF English 
lessons do not get full assistance, they are only supervised, but if there 
are difficulties, shadow teacher will help. If in these subjects students 
experience difficulties, they will be accompanied, and if after learning 
they unable cannot understand the material, they will be given 
additional hours outside of learning hours. There is no special 
treatment for disabled students because they are still able to control 
themselves when in class. 
Meanwhile, for students who are slow learners with initials MAD 
and LGPP and students who experience internal disease initials YS do 
not get full assistance only monitored because they are considered 
capable enough to take part in teaching and learning activities 
although for students slow learners have difficulty understanding the 
material but can still write, reading, and calm when in class. 
Students' ability in the learning process is different so the guidance 
given to the students are different also each students. After the 
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previous shadow teacher to identify the assessment then the shadow 
teacher has known the lack of each student. In guidance when the 
shadow teacher learning process will help according to the lack of 
each student. The guidance of each student is different, if there are 
students who have not been able to concentrate and hard to understand 
the learning materials, then the shadow teacher will accompany. But, 
if the students only slow in receiving the material but the student is 
able to calm, conducive, and able to read and write well then shadow 
teacher will only be watching. The guidance of learning does not only 
take place when in the classroom but also outside the hours of study. 
For students who feel still not understand the material then will be 
given additional lessons when outside of class. 
In addition, shadow teacher also provides counseling guidance,  
this guidance that is related to the personality of students. To be able 
to follow the activities at SMPN 12 Surakarta, students with special 
needs need environmental adaptation, because they are in the 
environment where there are normal students even most of the 
students are normal students. Not a few students with special needs 
have difficulty in adapting because they feel shy and inferior. Thus the 
shadow teacher will guide students with special needs so as not to be 
shy and inferior. Providing motivation and encouragement to arise 
confidence in students with special needs is always done by the 
shadow teacher for students with special needs have the confidence 
and trust to his friends. 
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In this case, shadow teachers usually invite students to take part in 
activities such as the Humanity Trip & Character Building Camp 
activities that students have taken part in. By following such activities 
can train students' confidence and also invite students to interact, 
establish communication with others. In addition, shadow teacher also 
invites students to pray at the school mosque. This is so that students 
can pray and teach students to pray because not a few students are still 
unable to pray well. By praying in the mosque students can also meet 
with other friends, this can be used as a means for students to 
communicate and interact not only with their friends who have special 
needs but also their normal friends. 
Shadow teacher also provides vocational guidance. Vocational 
guidance which given to the students according to the talents and 
interests of students. To explore the interests and talents of students 
shadow teacher will direct the students to join the extracurricular. 
Extracurricular can be one of the activities that can help students to 
channel their talents and interests, at SMPN 12 Surakarta itself there 
are some extracurricular and usually students with special needs 
follow the extracurricular art of music such as vocals and playing 
musical instruments. Extracurricular music art alone is able to make 
students more confident as students will perform in front of their other 
friends. 
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4. Help when there is an English test/exam.  
Sometimes students with special needs difficulties in 
understanding exam questions so the shadow teacher will help simplify 
the sentence of questions or read the questions. While the examination 
or assignment shadow teachers will helping and guiding the students 
with special needs. Problem test is given by subject teachers there is no 
difference equally for all the students, therefore sometimes students 
need difficulties in understanding the problem here shadow teacher role 
in which the shadow teacher will help students in understanding the 
problem by simplifying the sentencing problem so as to facilitate 
students understand the sentence question.  
“Kalau ulangan atau tes tergantung dari anak nya kalau ada yang 
tidak paham dengan maksud kalimat soal ya kita bantu 
menyederhanakan. Intinya kita bantu biar anak memahami maksud dari 
soal dan juga pilihan jawaban nya kalau ada.” (Intw/TI/AM/3) 
 
If the student's exam score is deemed to be lacking or the student is 
still unable to understand, the lesson material will be provided 
additional hours outside the learning hours to help the students 
understand the lesson material presented in the classroom. 
 
5. Conduct a meeting with the school and parents of students with 
special needs.  
One of the roles of the shadow teacher is to inform the progress of 
the students with special needs among them including the progress of 
the students during the class, how the students are progressing, and 
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what has been achieved by the students. In addition shadow teacher 
also provides advice and understanding to parents in assisting the 
learning process of children when at home, and appropriate treatment 
for children. The meeting was conducted as a means of sharing and 
reporting of shadow teachers related to students with special needs 
during the school. Usually, shadow teacher will tell about progress 
students and what is still a shortage of students, it is conveyed so that 
the school especially parents know about his child's development. 
The meeting also has a purpose to convey to the parents about the 
form of child assistance at home especially in the accompaniment of 
learning. The shadow teacher can always monitor who and accompany 
the students, but the role of parents is also very influential for the 
development of students. Therefore shadow teacher will give advice to 
parents in accompanying children when at home. Like a child with 
autism who needs to be fully attentive, she/he cannot or have 
difficulty concentrating when learning process and requires more 
attention, then shadow teacher will advise parents to accompany 
children to study at home. Then when at home parents should guide 
and assist children when learning and motivate their children to want 
to learn when at home and their homework can also be done. In 
addition, the school can also find out the progress of the students and 
if there is input or advice from the shadow teacher about the inclusion 
program implemented in schools or on students with special needs can 
be a consideration for the school. 
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6. Develop PPI (Proses Pembelajaran Individual) or Individualized 
Educational Program (IEP).  
IEP is a learning plan for students with special needs, IEP is also 
an effort to be able to develop the talent or ability of children with 
special needs, with the process of learning in the individualization is 
expected to provide maximum service to students with special needs. 
IEP at SMPN 12 Surakarta contains: a description of current 
capabilities, long-term goals, short-term goals, special service 
programs and implementing professional staff, and evaluation. 
Meanwhile, for shadow teachers at SMPN 12 Surakarta is currently 
rolling or alternating in doing mentoring. Not all students get 
mentoring or guidance, there are some students who only get 
monitored or supervised like slow learner students who do not require 
special or full mentoring or guidance. When there are students who 
have a shortage of certain subjects will be given additional hours 
outside the lesson. Shadow teacher initials DA said that to become a 
shadow teacher must have a sense of love and attention to children, 
especially children with special needs, a sense of sincerity and patients 
should also be owned by a shadow teacher, able to identify students 
with special needs or assessment so that no handling and shadow 
teacher must also be creative in modifying learning.  
At SMPN 12 Surakarta, two shadow teachers in charge of not 
participating in making syllabus or lesson plan, because it has been made 
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by subject teachers. Shadow teachers only help students with special needs 
understand the lesson that is delivered by the subject teachers in class. 
There are difficulties experienced by the shadow teacher such as when the 
ability of the child must follow the class, so as a shadow teacher should be 
able to explain until the student understands about the material presented 
in the classroom. Students with special needs also often experience a sense 
of boredom when in a class like autism students who are easy to feel bored 
when in class, and shadow teacher should be able to make students are not 
bored and want to continue the process of learning in the classroom.  
In addition, there are also students who are difficult to adapt to the 
school environment, and feel not confident with the environment. Shadow 
teacher DA also revealed that there are children who do not want to be in 
the class he wants his solitude and when in the class he made a commotion 
like pulling the projector cable and so on, there are also students who have 
negative thoughts about his friends. 
B. Discussion 
Based on the interview with the shadow teacher and observation, 
researcher got informations about what role shadow teacher especially in 
English teaching learning process. In this discussion, the researcher wants 
to relate the duty of shadow teacher that the researcher can from the 
interview with role or duty of shadow teacher, according to the theory 
which has been mentioned and explained in chapter II.  
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Choiri and Yusuf (2009) stated that one of the roles of shadow teacher 
in inclusion education is accompanied the students with special needs in 
teaching learning process with classroom teacher / subject teacher. 
Shadow teachers at SMPN 12 Surakarta provide assistance to students 
with special needs when learning. This is done because students with 
special needs who have to follow the learning process with normal 
students, materials and curriculum are likened to normal students. 
Shadow teacher at SMPN 12 Surakarta has provided assistance to 
students, the form of mentoring for each student is different depending on 
the ability of students to follow the learning process. Haenudin (2013) 
stated that one form of assistance from shadow teacher is to provide 
special services to students with special needs. As in class VII there are 
students who have dyslexia and dysgraphia besides that they also have 
autism, these students get full assistance because they have difficulty in 
writing, reading and also capturing learning material. There are also 
students who experience a slow learner, for students slow learners are only 
monitor, they don't need get full assistance because they are considerable 
to follow the learning process, but still under supervision of the shadow 
teacher.  
Meanwhile, Dizon (2009) stated that shadow teacher has the 
responsibility to the instruction of students it means that the shadow 
teacher will help them during the teaching learning process in the 
classroom to make the students with special needs can follow the teaching 
learning process. This is in line with what is done by shadow teachers at 
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SMPN 12 Surakarta, where shadow teachers there have helped and guide 
students to be able to follow the learning process well. 
Dizon (2009) also mentions that as a shadow teacher has responsibility 
for the actual teaching, managing, guiding, or coaching of the students 
with special needs in regular classroom. Guiding the students to follow the 
teaching learning process can help in the learning process in classroom, 
then shadow teacher will direct the students' attention in classroom during 
the lessons. 
Shadow teacher at SMPN 12 Surakarta not only helping and guiding the 
students during English teaching-learning process but also conducts an 
assessment to students with special needs who are studying at SMPN 12 
Surakarta. Before accompanying the students with special needs, shadow 
teacher do assessment first to know the level of the students. Assessment 
itself is a process to find out or get information about the barries that are 
faced by students and what capabilities students have, and student needs 
that must be fulfilled so that they can be used as a basis for making student 
learning programs (Tarmansyah, 2007: 183). 
Assess identification to the students with special needs done by shadow 
teacher can provide appropriate treatment to students. There are many 
reasons that assessment are conducted and still more ways in which the 
result are used in the development of educational programs. Some 
assessment strategies contribute to the development of sound educational 
programs, while others may yield information that is less helpful, or that is 
perhaps even an obstacle, to the development of high quality educational 
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programs (Snell E.M, Brown Fredda. 2000). Understanding about how the 
assessment can be used inappropriately is as important as understanding its 
appropriate use. 
In this case, the shadow teachers do an assess identification to be able 
to provide the right treatment for students with special needs. The ability 
of each student to be different there is a need to get a full mentoring there 
are also only supervised. Therefore to be able to determine whether the 
student needs full assistance or supervision only, the shadow teacher will 
conduct an assessment. It is also revealed by Haenudin (2013) stated that 
one of the forms of assistance made by shadow teacher are design and do 
an assessment and identification to the students with special needs. 
Shadow teacher will design whatever will be identified and will perform 
the identification. Identification of the assessment done by the shadow 
teacher to know the level of student ability, from the process then the 
shadow teacher can analyze the advantages and disadvantages of students, 
especially the lack of students to shadow teacher can know the form of 
assistance and guidance as what is right for the student. 
Choiri and Yusuf (2009) stated that one of the roles of shadow teacher 
is to develop an assessment educational instrument with teacher and 
subject classroom teacher. However, the shadow teacher at SMPN 12 
Surakarta performs identification assessment on its own, not with the 
classroom teachers or subject teachers because the shadow teacher is 
considered much more know how to do identification assessment on 
students with special needs. 
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Shadow teacher at SMPN 12 Surakarta also provides services not only 
in the form of mentoring in learning such as learning counseling but also 
mentoring counseling and vocational guidance counseling. Haenudin 
(2013) stated that one form of assistance provided shadow teacher is to 
provide special program services for children with special needs. The form 
of guidance which given by shadow teacher to the students with special 
needs such as: providing guidance in lessons, counseling and vocational 
counseling.  
Dizon (2009) stated that the shadow teacher has a responsibility to 
increase the social skills of students with special needs. Dizon (2009) also 
stated that shadow teacher has a responsibility to management of the 
child's behaviors, and responsibility to increase social. In this case, the 
counseling services provided by the shadow teacher at SMPN 12 Surakarta 
are aimed at providing services to students with special needs to help the 
children extinguish their appropriate behaviors and shape / enhance 
appropriate ones. In addition, the shadow teacher at SMPN 12 Surakarta 
also often provide motivation to students to not minder and trust their 
friends other, and also help students to socialize with other friends, 
especially his normal friends. This is in line with the opinion of  
Shadow teachers’ role at SMPN 12 Surakarta not only helping students 
learn, but also conduct a meeting with the school and parents with special 
needs students become one of the activities undertaken by the shadow 
teacher. Choiri and Yusuf (2009) stated that the duty of the shadow 
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teacher is to build a coordination system between classroom teachers, the 
school, and parents.  
Dizon (2009) also stated that one of the responsibilities of the shadow 
teacher is the working team that the shadow teacher must be able to 
cooperate with the parties related to the development of special graduate 
students in inclusive schools. At SMPN 12 Surakarta there is a meeting 
between shadow teacher, the school, and parents to discuss student 
development. 
IEP is a learning plan for students with special needs, IEP is also an 
effort to be able to develop the talent or ability of children with special 
needs, with the process of learning in the individualization is expected to 
provide maximum service to students with special needs. Haenudin (2013) 
stated that one of the forms given by shadow teacher is to arrange the IEP. 
In addition, IEP can also be a reference for other shadow teachers if there 
is a change or rolling shadow teacher in guiding students. Choiri and 
Yusuf (2009) stated that one of the roles of the shadow teacher is to 
provide a special note for students known by another shadow teacher. The 
IEP itself contains descriptions of current capabilities, long-term (general) 
objectives, short-term (special) goals, specialized service programs and 
executive profession personnel, and evaluation. IEP itself allows the 
shadow teacher to know what that a lack of students and what actions 
should be done.  
The role of shadow teacher at SMPN 12 Surakarta which makes the IEP 
is the same This is in line with the opinion of Based on the results of the 
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research that shadow teacher does in English teaching learning process and 
there are other roles that can increase the service to the student with 
special needs at SMPN 12 Surakarta. There is a role that accordance with 
theories that the researcher used and has been done by shadow teacher at 
SMPN 12 Surakarta, and there is also a role that has not been done by the 
shadow teacher with the theory that used by researchers. When the role 
has not been implemented is expected to be implemented for the future.  
So that the learning process in inclusion school can be better, especially 
for students with special needs to be able to serve well.    
 
For the role of shadow teachers that has been in accordance with the 
theory put forward by Choiri and Yusuf (2009) are: 
1. Accompanying the children during the learning process. 
2. Provide individual guidance for children 
3. Help when there is a test/exam.  
4. Provide overall guidance and make special notes on students during the 
learning process, which can be understood by other shadow teachers 
when there is a change. 
Meanwhile, the role of shadow teachers at SMPN 12 Surakarta which is 
in accordance with the theory proposed by Haenudin (2013) are: 
a. Design and carry out identification of students with special needs 
b. Design and carry out the assessment of children with special needs. 
c. Design IEP (Individualized Educational Program). 
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d. Provide special services for students with special needs for children 
with special needs. 
Then Dizon (2009) stated that some of the responsibilities of the 
shadow teacher and the appropriate shadow teachers at SMPN 12 
Surakarta are: 
a. Instruction of the child. 
b. Managements of the child’s behaviors. 
c. Increasing social skills. 
d. Team working 
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CHAPTER V 
CONCLUSION AND SUGGESTIONS 
 
A. Conclusion 
Based on the result of the discussion above, it can be concluded that 
shadow teachers’ role in the implementation of inclusive education is 
really important and meaningful. It is just that the implementation is not 
optimal because of the limited of shadow teacher that are not comparable 
with the number of students. Besides that the limitation of the shadow 
teacher in exploring the material also became one of the less than maximal 
the role of shadow teacher at SMPN 12 Surakarta. But, the shadow 
teachers at SMPN 12 Surakarta have done the main role of shadow teacher 
that provides guidance and helping the students with special needs during 
the teaching learning process.    
1. Based on the discussion above shadow teachers at SMPN 12 Surakarta 
has a role or duty namely: 
a. Accompanying the children during the learning process. In this 
case the meaning of the children is a students with special needs.  
b. Assess identification to students with special needs.  
c. Provide individual guidance for children 
d. Help when there is a test/exam.  
e. Conducting a meeting with the school and parents of students with 
special needs.  
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f. Develop PPI (Proses Pembelajaran Individual) or Individualized 
Educational Program (IEP).  
 
B. Suggestions 
Based on the results of the research that there is a roles that have not 
been done by the shadow teacher with the theory that used by researchers. 
While the role has not been implemented is expected to be implemented 
for the future, so that the learning process in inclusion school can be better 
especially for students with special needs to be able to serve well.    
The role of shadow teachers at SMPN 12 Surakarta that has not been 
done based on the theory of Choiri and Yusuf (2009) is:  
a. Provide assistance (sharing experience) to classroom teachers/subject 
teachers so that they can provide educational services to children with 
special needs. 
At SMPN 12 Surakarta, the responsibilities of students with special 
needs are fully held by shadow teacher, for subject teachers focusing on 
normal students in class. Researchers suggested that there is 
coordination between shadow teacher and classroom teacher because of 
the limited number of shadow teachers who only have two shadow 
teachers and there are 17 students with special needs. 
While the role that has not been implemented based on the theory 
proposed by Haenudin (2013) is: 
 
91 
 
a. Design the Curriculum 
At SMPN 12 Surakarta, for shadow teachers curriculum are not 
involved in curriculum / curriculum flexibility when applied in school, 
syllabus preparation, and lesson plan shadow teacher are not involved. 
Researchers suggest that shadow teachers be involved in the preparation 
can be tailored to the needs of all students including students with 
special needs.  
Then the role of responsibility that has not been done based on the 
theory proposed by Dizon (2009) is: 
a. Curriculum Planning 
At SMPN 12 Surakarta, the curriculum, syllabus and lesson plan in 
its preparation not involve shadow teachers, because the shadow 
teachers at SMPN 12 Surakarta is only assigned to assist the students 
with special needs during the learning process at school and to identify 
the assessment. Even the shadow teacher can modification the lesson 
plan but the lesson plan is made by the classroom / subject teachers. It 
would be better if the shadow teacher is involved so that the curriculum, 
syllabus, and lesson plan can be tailored to the needs and circumstances 
of students with special needs. 
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Appendix I. Interview Guideline 
INTERVIEW GUIDELINE 
For Shadow Teachers 
 
Nama Informant : 
Jabatan   : 
Hari/Tanggal  : 
Pertanyaan  : 
1. Siapa saja shadow teacher/guru pendamping khusus yang ada di 
SMPN 12 Surakarta? 
2. Apa saja peranan atau tugas dari shadow teachers/guru pendamping 
khusus di SMPN 12 Surakarta? 
3. Ketika proses pembelajaran bahasa Inggris bentuk bantuan seperti 
apa yang diberikan kepada siswa berkebutuhan khusus?  
4. Bagaimana bentuk pendampingan untuk siswa yang mengalami 
disgrafia disleksia dan autis?dan bagaimana dengan siswa slow 
learner, tuna daksa, dan slow learner? 
5. Dalam proses assessment apa yang biasanya dilakukan oleh shadow 
teacher/guru pendamping khusus? 
6. Apakah shadow teacher/guru pendamping khusus di SMPN 12 
Surakarta membuat lesson plan/ikut terlibat dalam pembuatan lesson 
plan? 
7. Apakah shadow teacher/guru pendamping khusus di SMPN 12 
Surakarta bertugas secara bersamaan atau rolling? 
96 
 
8. Apakah semua siswa berkebutuhan khusus di SMPN 12 Surakarta 
mendapatkan pendampingan yang sama? 
9. Apa saja hal yang harus dikuasai oleh seorang shadow teacher/guru 
pendamping khusus? 
10. Apa saja kesulitan menjadi seorang shadow teacher/guru pendamping 
khusus?dan bagaimana cara mengatasi kesulitan tersebut? 
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Appendix 2 Result of Interview 
Transcript 1 
INTERVIEW GUIDELINE 
For Shadow Teachers 
 
Nama Informant : Dwi Asih, S.Pd. 
Jabatan   : Shadow Teacher 
Hari/Tanggal  :  
Pertanyaan  : 
1. Siapa saja shadow teacher/guru pendamping khusus yang ada di SMPN 
12 Surakarta? 
Bu Asih : “Ada dua guru pendamping khusus disini mbak, saya sama bu 
Isti”. 
2. Apa saja peranan atau tugas dari shadow teachers/guru pendamping 
khusus di SMPN 12 Surakarta? 
Bu Asih : “Tugas gpk itu ya banyak tapi kalau disini lebih berfokus untuk 
membantu siswa berkebutuhan khusus yang sekolah disini. GPK 
mendampingi anak selama proses KBM berlangsung, ga cuma 
pas proses pembelajaran tapi juga pas ulangan atau ujian kita juga 
membantu anak. Kita membantu anak memahami kalimat soal, 
kalau ada kalimat soal yang terlalu panjang kita bantu 
menyederhanakan. Ada juga yang kadang harus dibacakan karena 
masih belum lancar baca ya kita bantu membacakan soal sama 
pilihan jawaban abcd nya. Ketika belajar di kelas kita bantu 
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memahami materi kalau ulangan atau ujian, biasanya kita bantu 
membacakan soal atau menyederhanakan soal biar anak lebih 
mudah memahami. Kalau awal-awal itu kami melakukan 
assessment identifikasi kepada anak jadi biar bisa memberikan 
penanganan atau treatment yang tepat. Selain itu kami juga 
memberikan bimbingan individual dan vokasional kepada anak. 
Terus GPK juga membuat PPI, PPI ini membantu agar guru mata 
pelajaran terutama tau materi mana yang belum anak pahami. 
Melakukan pertemuan kepada orang tua murid dan pihak sekolah, 
biasanya kami membahas tentang perkembangan anak selama di 
sekolah, dan kami juga memberikan saran kepada orang tua 
dalam mendampingi anak ketika belajar di rumah, misalnya si A 
itu ADHD, dia perlu pendampingan secara full dan orang tua 
perlu mengetahui agar ketika si anak di rumah mungkin si anak 
memerlukan terapi dan pengawasan yang lebih terutama dalam 
hal belajar jadi harus ada kesinambungan ketika di sekolah anak 
belajar di rumah juga belajar hanya saja ketika di sekolah di bantu 
GPK kalau di rumah orang tua harus mau mendampingi anak agar 
anak tidak tertinggal dalam pelajaran.” 
 
3. Ketika proses pembelajaran bahasa Inggris bentuk bantuan seperti 
apa yang diberikan kepada siswa berkebutuhan khusus? 
Bu Asih : “Ya sesuaikan saja sama kebutuhan anak, untuk anak yang 
membutuhkan pendampingan penuh kita dampingi yang 
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hanya perlu diawasi yang kita awasi kita pantau saja. 
Biasanya ya kita bantu menjelaskan kembali ke anak materi 
yang disampaikan dengan lebih sederhana dan menarik agar 
anak mudah memahami. Seperti misal ada alat peraga atau 
tayangan slide disitu ada gambar, GPK akan menjelaskan ke 
anak apa maksud gambar itu dengan bahasa yang lebih 
simple. Karena keterbatasan GPK dalam mengeksplor 
materi jadi GPK hanya mengikuti materi yang disampaikan 
guru mata pelajaran dan membantu anak memahami materi. 
Kalau pas ulangan atau ujian ya tergantung kebutuhan anak, 
kalau ada yang harus dibacakan soal nya ya akan kami 
bantu membacakan dan kalau ada yang sulit  memahami 
kalimat nya akan kami bantu dengan cara menyederhanakan 
kalimatnya. Terus kalau ada materi yang belum dipahami 
biasanya ada jam ke-0, jam tambahan di luar jam pelajaran, 
anak akan mendapatkan materi tambahan untuk bagian yang 
belum dipahami.” 
 
4. Bagaimana bentuk pendampingan untuk siswa yang mengalami 
disgrafia disleksia dan autis?dan bagaimana dengan siswa slow 
learner, tuna daksa, dan slow learner? 
Bu Asih : “Kalau untuk anak disgrafia disleksia autis seperti ASR 
biasanya kita dampingi terus karena kita anggap si anak 
membutuhkan pendampingan. Karena anak mengalami 
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disgrafia dan disleksia cukup sulit untuk anak dalam 
menulis dan membaca maka dari itu kita dampingi saat 
proses kbm. Karena si anak juga mengalami autis, kita tidak 
bisa menjelaskan materi yang disampaikan guru mapel 
terlalu banyak. Karena anak sulit menangkap kalau kita 
menjelaskan terlalu panjang dan rinci. Anak akan lebih 
paham kalau dijelaskan to the point, singkat, dan tidak 
bertele-tele. Karena kalau terlalu panjang, anak justru 
enggak mau mendengarkan. Pas pelajaran kalau guru mapel 
menjelaskan materi menggunakan video atau gambar akan 
sangat membantu anak memahami materi karena kalau ada 
gambaran visual anak lebih bisa memahami. Selain itu 
kalau menggunakan video atau gambar anak lebih tertarik 
daripada dijelaskan secara lisan.  
 `  Kalau untuk anak tuna daksa itu tergantung mapel nya, 
kalau mapel yang dirasa anak kurang ya kita dampingi tapi 
kalau mapel yang anak bisa dan dirasa tidak perlu 
pendampingan full ya kita pantau saja, kalau slow learner 
dan penyakit dalam cuma kita pantau saja karena dirasa 
sudah bisa menulis membaca dan fokus diam di dalam 
kelas.” 
5. Dalam proses assessment apa yang biasanya dilakukan oleh 
shadow teacher/guru pendamping khusus? 
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Bu Asih : “Biasanya kami melakukan beberapa tes untuk mengetahui 
apa saja yang sudah dikuasai anak dan apasaja yang masih 
menjadi kekurangan anak. Kami sudah ada form nya apa 
saja yang harus di identifikasi. Tidak hanya bidang 
akademik tapi juga non akademik seperti aspek bina diri. 
GPK harus melakukan identifikasi assessement kepada anak 
biar bisa memberikan bentuk bantuan dan pendampingan 
yang tepat kepada anak. Kalau tidak melakukan maka GPK 
ga akan tau kebutuhan dari anak, karena kebutuhan anak itu 
berbeda-beda. Untuk hal yang masih menjadi kekurangan 
anak nanti akan kami bantu agar anak bisa lebih baik lagi.” 
6. Apakah shadow teacher/guru pendamping khusus di SMPN 12 
Surakarta membuat lesson plan/ikut terlibat dalam pembuatan 
lesson plan? 
Bu Asih : “GPK disini hanya membantu dan mendampingi anak dalam 
proses pembelajaran saja. Kalau untuk seperti RPP, silabus 
itu guru mapel yang membuat. Tapi GPK disini juga 
memodifikasi RPP yang sudah dibuat oleh guru mapel. Kita 
disini tugas nya hanya mendampingi anak selama proses 
pembelajaran, pokok nya mendampingi anak selama 
disekolahan.” 
 
7. Apakah shadow teacher/guru pendamping khusus di SMPN 12 
Surakarta bertugas secara bersamaan atau rolling? 
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Bu Asih : “Iya GPK disini rolling, gantian selang-seling gitu. Makanya 
ada PPI juga ngebantu kalau rolling jadi tau apa yang masih jadi 
kekurangan anak. Jadi bisa buat laporan juga ke orang tua anak 
sama pihak sekolah sudah sejauh apa anak memahami materi di 
kelas. Nanti kalau ada materi yang belum dipahami kita akan 
bantu dengan memberi jam tambahan kepada siswa diluar jam 
kelas.” 
 
 
8. Apakah semua siswa berkebutuhan khusus di SMPN 12 Surakarta 
mendapatkan pendampingan yang sama? 
Bu Asih :”Anak yang perlu pendampingan full ya kita dampingi full, 
kalau anak yang ringan ya diawasi dipantau saja. Jadi tidak semua 
anak mendapatkan pendampingan yang sama tergantung 
kebutuhan dari tiap anak”. 
 
9. Apa saja hal yang harus dikuasai oleh seorang shadow teacher/guru 
pendamping khusus? 
Bu Asih :”Yang jelas GPK itu harus ikhlas, harus sabar. Karena anak-
anak berbeda tidak seperti yang lain jadi harus ikhlas sama sabar, 
terutama anak ADHD yang dimana GPK harus sabar dalam 
mendampingi, terus GPK juga harus mencintai dunia anak 
terlebih dahulu terutama anak-anak berkebutuhan khusus, kalau 
sudah bisa mencintai mereka biasanya GPK akan lebih sabar 
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sama ikhlas dalam mendampingi anak. Anak berkebutuhan 
khusus itu berbeda mereka lebih peka dan mereka maunya 
diperhatikan jadi kita sebagai shadow teacher harus bisa merebut 
hati anak dulu kenali dan dekati anak karena nanti kita yang akan 
mendampingi anak selama di sekolahan. Terus harus bisa 
mengidentifikasi anak biar tau pendampingan seperti apa bantuan 
seperti apa yang dibutuhkan anak agar tidak salah penanganan 
juga jadi GPK harus bisa mengidentifikasi anak. Kalau salah 
identifikasi bisa jadi nanti salah penanganan. Terus juga harus 
kreatif, kaya kalau pas menyederhanakan kalimat materi pelajaran 
itu jangan cuma disederhanakan tapi dibikin lebih menarik juga, 
kalau pas menerangkan materi ke anak juga pakai bahasa yang 
unik menarik jadi anak akan tertarik mendengarkan dan mudah 
memahami.”  
 
10. Apa saja kesulitan menjadi seorang shadow teacher/guru pendamping 
khusus?dan bagaimana cara mengatasi kesulitan tersebut? 
Bu Asih: “Kesulitannya ya ketika anak harus mengikuti dengan kelas, jadi 
kemampuan anak yang terbatas tapi mereka ada di kelas umum 
jadi mau tidak mau anak harus mengikuti kelas, jadi kami harus 
mampu menjelaskan kepada anak supaya mengerti dan 
memahami apa yang diajarkan oleh guru mata pelajaran. Terus 
misalnya ada anak autis yang mulai bosan mereka akan lari-
larian, keluar kelas, ada yang pernah nyabut kabel lcd pas 
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pelajaran, sama ketika ada anak yang susah beradaptasi dengan 
lingkungan sekolah, dan membuat anak agar percaya dengan 
teman-temannya dan agar anak percaya diri, karena ada anak 
yang sulit untuk beradaptasi ada yang gamau dikelas suka 
menyendiri dan ada yang berpikir bahwa karena anak merasa 
berbeda jadi anak merasa bahwa dia akan dijauhi, jadi GPK harus 
bisa membantu anak agar mampu beradaptasi dengan lingkungan 
sekolah dan teman-temannya yang lain.” 
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Appendix 3. Data Reduction 
No Question Result Reduction 
 
1.  Siapa saja shadow 
teacher/guru pendamping 
khusus yang ada di SMPN 
12 Surakarta? 
 
Ada dua guru pendamping 
khusus disini mbak, saya 
sama bu Isti. 
There are two 
shadow teachers at 
SMPN 12 
Surakarta. 
2. Apa saja peranan atau 
tugas dari shadow 
teachers/guru pendamping 
khusus di SMPN 12 
Surakarta? 
 
Ketika belajar di kelas kita 
bantu memahami materi kalau 
ulangan atau ujian, biasanya 
kita bantu membacakan soal 
atau menyederhanakan soal 
biar anak lebih mudah 
memahami.  
Kalau awal-awal itu kami 
melakukan assessment 
identifikasi kepada anak jadi 
biar bisa memberikan 
penanganan atau treatment 
yang tepat. Selain itu kami 
juga memberikan bimbingan 
individual dan vokasional 
kepada anak.  
Terus GPK juga membuat 
PPI, PPI ini membantu agar 
guru mata pelajaran terutama 
tau materi mana yang belum 
anak pahami. Melakukan 
pertemuan kepada orang tua 
murid dan pihak sekolah, 
biasanya kami membahas 
tentang perkembangan anak 
selama di sekolah, dan kami 
juga memberikan saran 
kepada orang tua dalam 
mendampingi anak ketika 
belajar di rumah, misalnya si 
A itu ADHD, dia perlu 
pendampingan secara full dan 
orang tua perlu mengetahui 
agar ketika si anak di rumah 
mungkin si anak memerlukan 
terapi dan pengawasan yang  
There are roles of 
shadow teachers at 
SMPN 12 
Surakarta: 
Accompaniying the 
children during 
teaching learning 
process, assess 
identification to the 
students with 
special needs, 
provide individual 
guidance to the 
students, help when 
there is test/exam, 
and conduct a 
meeting with the 
school and students’ 
parents.  
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No Question Result Reduction 
 
  lebih terutama dalam hal 
belajar jadi harus ada 
kesinambungan ketika di 
sekolah anak belajar di rumah 
juga belajar hanya saja ketika 
di sekolah di bantu GPK 
kalau di rumah orang tua 
harus mau mendampingi anak 
agar anak tidak tertinggal 
dalam pelajaran. 
 
3. Ketika proses 
pembelajaran bahasa 
Inggris bentuk bantuan 
seperti apa yang diberikan 
kepada siswa 
berkebutuhan khusus? 
 
Ya sesuaikan saja sama 
kebutuhan anak, untuk anak 
yang membutuhkan 
pendampingan penuh kita 
dampingi yang hanya perlu 
diawasi yang kita awasi kita 
pantau saja. Biasanya ya kita 
bantu menjelaskan kembali ke 
anak materi yang disampaikan 
dengan lebih sederhana dan 
menarik agar anak mudah 
memahami. Seperti misal ada 
alat peraga atau tayangan 
slide disitu ada gambar, GPK 
akan menjelaskan ke anak apa 
maksud gambar itu dengan 
bahasa yang lebih simple. 
Karena keterbatasan GPK 
dalam mengeksplor materi 
jadi GPK hanya mengikuti 
materi yang disampaikan 
guru mata pelajaran dan 
membantu anak memahami 
materi.  
Kalau pas ulangan atau 
ujian ya tergantung 
kebutuhan anak, kalau ada 
yang harus dibacakan soal 
nya ya akan kami bantu 
membacakan 
Mentoring children 
when the teaching 
learning process 
depends on the 
needs of the child, 
for some children it 
is only monitored 
and some are 
accompanied. 
If during exam/test 
there are difficulties 
in understanding the 
question, shadow 
teacher will help to 
simplify. There are 
also additional 
hours of lesson in 
outside class hours 
for the material 
which is not yet 
undrstood.  
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No Question Result Reduction 
 
  dan kalau ada yang sulit  
memahami kalimat nya akan 
kami bantu dengan cara 
menyederhanakan kalimatnya. 
Terus kalau ada materi yang 
belum dipahami biasanya ada 
jam ke-0, jam tambahan di 
luar jam pelajaran, anak akan 
mendapatkan materi 
tambahan untuk bagian yang 
belum dipahami. 
 
4. Bagaimana bentuk 
pendampingan untuk 
siswa yang mengalami 
disgrafia disleksia dan 
autis?dan bagaimana 
dengan siswa slow learner, 
tuna daksa, dan slow 
learner? 
 
Kalau untuk anak disgrafia 
disleksia autis seperti ASR 
biasanya kita dampingi terus 
karena kita anggap si anak 
membutuhkan pendampingan.  
Karena anak mengalami 
disgrafia dan disleksia cukup 
sulit untuk anak dalam 
menulis dan membaca maka 
dari itu kita dampingi saat 
proses kbm. 
Karena si anak juga 
mengalami autis, kita tidak 
bisa menjelaskan materi yang 
disampaikan guru mapel 
terlalu banyak. Karena anak 
sulit menangkap kalau kita 
menjelaskan terlalu panjang 
dan rinci.  
Anak akan lebih paham kalau 
dijelaskan to the point, 
singkat, dan tidak bertele-tele. 
Karena kalau terlalu panjang, 
anak justru enggak mau 
mendengarkan.  
Pas pelajaran kalau guru 
mapel menjelaskan materi, 
menggunakan video atau 
gambar akan sangat 
membantu anak memahami 
materi. 
 
For dysgraphia 
dyslexia autism 
when explaining the 
material make it 
brief, clear, and to 
the point.  
For the retarded 
students depends on 
the subject, for the 
subjects which are 
difficult to be 
accompanied. 
While, for the slow 
learner and internal 
diseases just be 
watched.  
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No Question Result Reduction 
 
  materi karena kalau ada 
gambaran visual anak lebih 
bisa memahami. Selain itu 
kalau menggunakan video 
atau gambar anak lebih 
tertarik daripada dijelaskan 
secara lisan.  
Kalau untuk anak tuna daksa 
itu tergantung mapel nya, 
kalau mapel yang dirasa anak 
kurang ya kita dampingi tapi 
kalau mapel yang anak bisa 
dan dirasa tidak perlu 
pendampingan full ya kita 
pantau saja, kalau slow 
learner dan penyakit dalam 
cuma kita pantau saja karena 
dirasa sudah bisa menulis 
membaca dan fokus diam di 
dalam kelas. 
 
5. Dalam proses assesmen 
apa yang biasanya 
dilakukan oleh shadow 
teacher/guru pendamping 
khusus dan apa fungsi 
dilakukan nya assesmen? 
 
Biasanya kami melakukan 
beberapa tes untuk 
mengetahui apa saja yang 
sudah dikuasai anak dan apa 
saja yang masih menjadi 
kekurangan anak. 
Kami sudah ada form nya apa 
saja yang harus di identifikasi. 
Tidak hanya bidang akademik 
tapi juga non akademik 
seperti aspek bina diri. GPK 
harus melakukan identifikasi 
assessement kepada anak biar 
bisa memberikan bentuk 
bantuan dan pendampingan 
yang tepat kepada anak. 
Kalau tidak melakukan maka 
GPK ga akan tau kebutuhan 
dari anak, karena kebutuhan 
anak itu berbeda-beda.  
Untuk hal yang masih 
menjadi kekurangan anak 
nanti akan kami bantu agar 
anak bisa lebih baik lagi. 
Assessment is done 
to find out the 
ability and lack of 
children in order to 
provide appropriate 
treatment and 
assistance. 
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No Question Result Reduction 
 
6. Apakah shadow 
teacher/gurupendamping 
khusus di SMPN 12 
Surakarta membuat lesson 
plan/ikut terlibat dalam 
pembuatan lesson plan? 
GPK disini hanya membantu 
dan mendampingi anak dalam 
proses pembelajaran saja.  
Kalau untuk seperti RPP, 
silabus itu guru mapel yang 
membuat. Tapi GPK disini 
juga memodifikasi RPP yang 
sudah dibuat oleh guru mapel. 
Kita disini tugas nya hanya 
mendampingi anak selama 
proses pembelajaran, pokok 
nya mendampingi anak 
selama disekolahan. 
The shadow 
teachers at SMPN 
12 Surakarta do not 
make a lesson plan, 
and sylabus. 
7. Apakah shadow 
teacher/gurupendamping 
khusus di SMPN 12 
Surakarta bertugas secara 
bersamaan atau rolling? 
 
Iya GPK disini rolling, 
gantian selang-seling gitu. 
Makanya ada PPI juga 
ngebantu kalau rolling jadi tau 
apa yang masih jadi 
kekurangan anak. Jadi bisa 
buat laporan juga ke orang tua 
anak sama pihak sekolah 
sudah sejauh apa anak 
memahami materi di kelas. 
Nanti kalau ada materi yang 
belum dipahami kita akan 
bantu dengan memberi jam 
tambahan kepada siswa diluar 
jam kelas. 
Shadow teachers at 
SMPN 12 Surakarta 
do the task are 
rolling.  
8. Apakah semua siswa 
berkebutuhan khusus di 
SMPN 12 Surakarta 
mendapatkan 
pendampingan yang sama? 
 
Anak yang perlu 
pendampingan full ya kita 
dampingi full. Kalau anak 
yang ringan ya diawasi 
dipantau saja. 
Jadi tidak semua anak 
mendapatkan pendampingan 
yang sama tergantung 
kebutuhan tiap anak. 
The guidance of the 
srudents are 
different depends 
on their needs. 
9. Apa saja hal yang harus 
dikuasai oleh seorang 
shadow teacher/guru 
pendamping khusus? 
Yang jelas GPK itu harus 
ikhlas, harus sabar. Karena 
anak-anak berbeda tidak 
seperti yang lain jadi harus 
ikhlas sama sabar, terutama 
anak ADHD yang dimana 
GPK harus sabar. 
As shadow teacher 
must be patient and 
love the children 
world, able to 
identify the 
children, and being 
creative. 
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No Question Result Reduction 
 
  Terus GPK juga harus 
mencintai dunia anak terlebih 
dahulu terutama anak-anak 
berkebutuhan khusus, kalau 
sudah bisa mencintai mereka 
biasanya GPK akan lebih 
sabar sama ikhlas dalam 
mendampingi anak. 
Anak berkebutuhan khusus itu 
berbeda mereka lebih peka 
dan mereka maunya 
diperhatikan jadi kita sebagai 
shadow teacher harus bisa 
merebut hati anak dulu, kenali 
dan dekati anak karena nanti 
kita yang akan mendampingi 
anak selama di sekolahan. 
Terus harus bisa 
mengidentifikasi anak biar tau 
pendampingan seperti apa 
yang dibutuhkan anak agar 
tidak salah penanganan juga, 
jadi GPK harus bisa 
mengidentifikasi anak. Kalau 
salah identifikasi bisa jadi 
nanti salah penanganan. 
Terus juga harus kreatif, kaya 
kalau pas menyederhanakan 
kalimat materi pelajaran itu 
jangan cuma di sederhanakan 
tapi dibikin lebih menarik 
juga, kalau pas menerangkan 
materi ke anak juga pakai 
bahasa yang unik menarik 
juga, kalau pas menerangkan 
materi ke anak juga pakai 
bahasa yang unik menarik jadi 
anak akan tertarik 
mendengarkan dan mudah 
memahami. 
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10. Apa saja kesulitan menjadi 
seorang shadow teacher/ 
guru pendamping khusus? 
Dan bagaimana cara 
mengatasi kesulitan 
tersebut? 
Kesulitan ya ketika anak 
harus mengikuti dengan kelas, 
jadi kemampuan anak yang 
terbatas tapi mereka ada di 
kelas umum jadi mau tidak 
mau anak harus mengikuti 
kelas. Jadi kami harus mampu 
menjelaskan kepada anak 
supaya mengerti dan 
memahami apa yang 
diajarkan oleh guru mata 
pelajaran. 
Terus  misalnya ada anak 
autis yang mulai bosan 
mereka akan lari-larian, 
keluar kelas, ada yang pernah 
nyabut kabel LCD pas 
pelajaran, sama ketika anak 
susah beradaptasi dengan 
lingkungan sekolah, dan 
membuat anak percaya 
dengan teman-teman nya dan 
agar anak percaya diri. 
Karena ada anak yang sulit 
beradaptasi ada yang ga mau 
di kelas, suka menyendiri dan 
ada yang berpikir bahwa 
karena anak merasa berbeda 
jadi merasa bahwa dia akan 
dijauhi, jadi GPK harus bisa 
membantu anak agar mampu 
beradaptasi dengan 
lingkungan sekolah dan 
teman-temannya yang lain. 
When 
accompanying 
children in regular 
class shadow 
teacher must 
making the children 
comfortable with 
the school 
environment. 
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Appendix 4. Data Display 
 
No Aspek yang diamati Keterangan Tanggal 
 
1. School’s physical 
environment in general 
SMPN 12 Surakarta has a large 
area. Located on the edge of a 
crowded highway. There are 
mosque, library, and schoolfield 
that wide enough which can be 
used for sport and ceremony. 
26 / 02 / 18 
2. Teaching learning 
process 
Shadow teacher accompanying 
the students who need a help and 
trouble in teaching learning 
process and some student only 
monitored. 
28 / 02 / 18 
3. Praying Activities Shadow teacher engage the 
student to do a dzuhur pray.  
28 / 02 / 18 
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Appendix 5. Field Note 
 
Field Note I 
 
Day  : Monday 
Date  : 26 / 02 / 18 
Activity : Processing permission letter, Pre-Observation 
Setting  : Administrative Office, SMPN 12 Surakarta 
 
The researcher takes the permit at the SMPN 12 Surakarta Administrative 
office. The researcher brought a permit from Dinas Pendidikan Kota Surakarta, 
Kesbangpol, and Bappeda. SMPN 12 Surakarta were given the permit to the 
researcher to conduct a research. The researcher also done the pre-observation at 
SMPN 12 Surakarta. The researcher observed several classes and met the shadow 
teachers. The researcher observed the teaching learning process at SMPN 12 
Surakarta.  
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Field Note II 
 
 
Day  : Wednesday 
Date  : 28 / 02 / 18 
Activities : Observed teaching learning process, observed other activites 
(dzuhur pray). 
Setting  : Classroom, Mosque 
 
The researcher observed the shadow teacher done in class. The shadow 
teacher accompanied the student during teaching learning process. Not only 
accompanied but also helped if the student had a problem and difficulties during 
teaching learning process. Not all students accompanied but only a students who 
had a problem and need helped. For the students like slow learner students or 
internal disease only monitored by the shadow teacher. Because they can control 
theirself during teaching learning process and can write and read also even not 
perfectly. During the day the researcher also saw that students were invited to 
pray at the mosque, this activities expected to be able to train students to be able 
to pray because some students still cannot pray well, and can be a means for 
students to interact with their friends. 
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Appendix 06 Documentation 
Teaching Learning Process 
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Interview with Shadow Teacher 
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DATA GURU PEMBIMBING KHUSUS 
SMP N 12 SURAKARTA 
TAHUN AJARAN 2017/ 2018 
 
 
No Nama 
Tempat 
Tanggal Lahir 
Jenis 
Kelamin 
Pendidikan 
Terakhir 
Alamat 
1 DWI ASIH,S. Pd Sukoharjo, 15 Mei 
1990 
P S1 PLB Losari Rt 03/ 03 
Mojorejo, Bendosari, 
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Sukoharjo 
 
2 ISTIQOMAH,S. Pd Sragen, 19 Mei 1981 P S1 PLB Karangmanis Rt 02/ 
01 Bentak, Sidoharjo, 
Sragen 
 
 
 
           
           
         Surakarta,   
November 2017 
        Kepala SMP Negeri 
12 Surakarta      
 
 
 
   Ari Kristiati, S. 
Pd., M. Pd 
             NIP. 19630202 
198301 2 001 
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